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One of my current passions is the study of nineteenth-century

English Canadian philosophy, and what continually fascinates

me during my studies are the repeated references by various

Canadian scholars to the necessity ofa philosophical education.

In Canada's unrelenting quest to build a society that would have

an identity distinct from both that oftheir English forebears and

their American neighbors, both English and French Canadians

never failed to consider and understand the importance of an

educational system for the survival of a society, of a culture.

More importantly, even though it is only the former group that

occupies my studies at the present moment, what I discovered

was that they never doubted for a moment the central role that
"moral and mental philosophy" should have in that educational

system.

Robert IuL Timko
Mlansfield U niv ersity of P ennsylv ania

Subsequent readings led me to discover that one of the more

essential characteristics of English Canadian educational phi-

losophy was its insistence on developing a balance between
knowledge as critical inquiry and a moral conservatism.t This
"moral conservatism" must be understood within a nineteenth-
century context, where "conservatism" meant not only a respect

for a unified moral order, but also implied a pursuit of a com-

monly perceived social good. Metaphysically, this conservatism
was decidedly idealistic, and politically, it was socialistic. The
"community good" was understood to be the primary value, and
any emphasis on individual interest or on the possession of com-
petitive rights was seen to be in opposition to this "good."

Concern for others and the performance of social duties were to

be emphasized in the educational process. It is not surprising,
therefore, that these philosophers and educators believed that
knowledge for its own sake was to be set aside or held in lower

esteem than a knowledge that enabled a person to develop as a

responsible member of the community.

About this time, some reader might well be asking what these
personal reflections on Canadian intellectual history may have

to do with the AAPT or the teaching of philosophy in the twen-

tieth century? First, we must consider that these early Canadian

thinkers, no less than Plato, Kant, or Hegel, were aware of the

role philosophy (especially ethics and philosophical psychology)

could and should play in the development of individual charac-

ter and the preservation of value in the community. Second, we

may have reached a time in our history when we do not question

relativistic approaches to values or personal assertions ofrights.
Today, some individuals regard the proposal that objective or
universal values really exist as an act of intolerance. We live in

an age when many fail to see that the performance of duties may

be more fundamental than any assertion of rights. It may be a

time when many are too timid to recognize that individuals can-

not exist apart from communities, or from responsible
intenelatedness with others. Finally, I am somewhat certain that

each of us questions our society and its practices, and each of us
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has bemoaned the current quality ofour students, and each ofus

may find that we have to engage in a daily struggle to maintain

the place of philosophy in the university curriculum. Given this,

may we not be well advised to revisit the moral and educational

idealism of our philosophical ancestors and neighbors, and to

try to discover why they had the courage to believe differently-

to believe they ought to fight vigorously against "progressivism"

in education and all that it might entail, namely, excessive indi-

vidualism brought on by unrestrained capitalism which dictates

the structure and content of academic endeavor and the more

dangerous legacy of moral and cognitive relativism?

At this point, there will be some who may wish to accuse me of

being illiberal, and so they may. I, however, am not arguing for the

imposition of doctrine on education, and neither were my Cana-

dian muses. On the contrary, they believed that a truly liberal

education must be free from all dogmas or sectarian biases. As

Egerton Ryerson argues: "[T]o employ our intellectual and moral

powers according to the principles of reason and truth, is the great

end ofour existence. It should, therefore, constitute a leading fea-

ture in every system of sound education" (17). Ryerson, like his

contemporaries, believed that a liberal education enables one to

improve him/trerself, and consequently the community, on all lev-

els of human activity-physical, mental, and moral.

One would not be wrong if they sensed I am questioning our

lack of willingness to be "PROFESSORS." What is a professor

if not one who takes a stand or avows a position, and after that

avowal invites rational discussion and disciplined inquiry?What

better avowals to make than those that affirm the necessary value

of community and the primacy of duties over rights? Perhaps as

teachers ofphilosophy we can take a cue from such nineteenth-

century Canadian thinkers as Jacob Gould Schurman, who would

argue that any moral proposition necessarily involves a concept

of community if the proposition is to be considered relevant in

any way (Armour and Trott 194). Or those more convinced by

twentieth-century thinkers may look to someone like John

Macdonald. In examining Macdonald's position in his short in-

troductory work on philosophy, The Expanding Community,

Armour and Trott reflect that Macdonald believes

values develop over a historical period as a result of com-
munity activity. They are not expressions of the individual
but of the community. For it is in the options which a com-
munity makes possible that values can take root and grow.
The individual has desires and performs actions; he adopts
values as a means of reconciling his own behaviour or con-
duct with that of others. In a sense the values are endemic to
the idea of a community. (399)

Or perhaps in the final analysis we could find our courage as

professors in the words of a current Canadian thinker, Charles

Taylor, who reminds us that "the modern exaltation of individual

freedom ends up eroding the loyalties and allegiances to the wider

comrnunity which any society needs to survive" (56). Undisci-

plined freedom, like undisciplined knowledge, may be a source

ofour current educational discomforts. Ifwe are honest as phi-

losophers and as teachers, we ought not to fear examining that
possibility. Perhaps we may discover that a truly liberal and

philosophical education is an affirmation of those loyalties and

allegiances of which Taylor speaks!

I expect there will be some responses-pro and con-to what

I have written here. I welcome such a debate and invite you to
join me in a dialogue on AAPT-L.

Note
I See for exampleA. B. McKillop, A Disciplined Intell igence:

Critical Inquiry and Canadian Thought in the Victorian Era,
pp. 5-52. McKillop argues that Canadians always believed

that there existed a central moral purpose to education, that

education existed to develop a "disposition of mind," that
education was processed according to fixed principles, and
that they wished to avoid both relativism and dogmatism in

the educational process.
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The following is a partial, and hWU cnndensed, version of an AAPT panel discussion
at the APA Eastern Division meetings in December 1998. It is offered here as a probe:

"What do you expect will be the chaltrenges of teaching philosophy in the future?"

Questian to TARA HOAG (SUNla, Farmingdale): "We hear u

lot about 'the new students.'You have done considerable re-

search onhigher education.Whatare some of the demographic

trends und culturalfactors that are affecting higher education

and whut are some of the projections for the future?"

The beginning of the new millennium conjures up some vivid

imagery for educators. Perhaps yotu own mental picture includes

a scene of students engaged in distance learning, participating

in courses via a home computer with real-time audio and video

capabilities. Maybe you picture a science class where the in-

structor uses ngw media technology to project three-dimensional
images of genes on a large screen. While the digital revolution

will certainly influence educators for years to come, there is an-

other, more basic force that will compel us to examine teaching

and learning even more critically. That force is in numbers. Stu-

dent demographics in the United States are about to undergo a

radical change from anything we have experienced as educators

in the past twenty years. Two major demographic events charac-

terize this alteration: the coming of age of thebaby boom "echo"

generation and the aging ofbaby boomers. By 2010, educational

institutions will simultaneously need to cope with the largest

traditional college freshman population, as well as the largest

non-traditional, adult student population. Accompanying these

demographic shifts is the fact that higher education today has a

much different cultural, economic, and social value than it did

for previous generations. Demographics can account for part of

the picture, but the altered way in which Americans view higher

education will also influence how and to whom we teach.

Changing Values

We have all encountered anecdotal evidence suggesting that the

social and economic value of a college education has changed.

Just a glance at any college catalog reveals whole curricula (for

example, industrial psychology, multimedia design, or profes-

sional writing) that would not have been considered part of a

traditional university fifty years ago. In general, the emphasis of

a four-year college degree has changed from providing students

with a broad background in the liberal arts to furnishing college
graduates with the skills and technical knowledge necessary to

succeed at specific jobs. When did this shift begin to occur? The

GI Bill of 1944 began a debate about the role of federal funding

for education, and the gradual shift in educational policy. Start-

ing in the 1950s, higher education enrollments grew as

servicemen went to college and as the effects of various federal

financial aid programs were realized. College enrollments over-

all increased 45 percent between 1969 and 1979 as the postwar

baby-boom generation reached college age.

At about this time (1960s-70s) a shift in educational policy
from selectivity to access fundamentally changed the demo-
graphic profile of the traditional college student. It could no
longer be assumed that the typical college student was an 18-to-
Z|-year-old white upper-class male paying his own way as a
full+ime student. Policies emphasizing access meant that more
women, minorities, immigrants, and students of both sexes from
working-class families could attain a college education. At the
same time, important cultural shifts such as the return of women
to the workforce, a rise in the divorce rate, and increased immi-
gration had wide-reaching implications for higher education. The
student profile altered as more first-generation college students,
students from single-parent families, and adult students seeking
to enhance career skills enrolled in colleges. Non-traditional stu-
dent groups provided an alternative market for educators, and
demographics took on new importance to college administra-
tors, who began to realize that enrollment projection would no
longer be as simple as figuring out the number of graduating

high-school seniors.

The evolving mission of higher education is most dramati-

cally reflected in our students. In a statistical profile of incoming
1997 college freshman, 72 percent gave "to be well off finan-
cially" as their goal of attending college, while only 41 percent
cited "the opportunity to develop a meaningful philosophy of
life" as a goal. In 1970, 80 percent of all incoming freshmen
ranked the latter choice as important. While it is tempting to
locate the cause of this utilitarian shift with the students them-
selves, to do so would overlook other factors affecting higher
education. The attainment of a college education has become
inextricably intertwined with theAmerican dream: it gives indi-
viduals the blueprint to pursue a rewarding career, which in turn
provides the financial stability needed to make dreams into real-
ity. College literally pays. The figures are compelling. On
average, college graduates earn T7percent more than high school
graduates.

The Baby Boom Echo

Now, higher education is in the midst of two major demographic
trends. First is the effect of the baby-boom echo generation.

Between 1975 and 1990, the number of children born per year

in the U.S. increased an average of2 percent per year, for a total
increase of 32 percent in the birth rate overall. There were 4. l6
million births in 1990, a number that is a scant 3 percent short of
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the 4.32 million births at the height of the baby boom in 196i.
Educated baby boomers postponed families to pursue careers,
resulting in an upswing in the birth rate through 1990 that is
popularly known as the baby-boom echo. This demographic
anomaly is expected to result in a 2O percent increase in the
number of high-school graduates between 1995 and 2005. Be-
cause the high school completion rate nationwide is also on the
rise, the high school graduating class of2008 is expected to be
at least 7 percent larger than the graduating class of 1979. Thus,
our traditional market for higher education will be much larger
than what we have encountered in recent decades.

This increase will not be felt equally across the nation, how-
ever. According to U.S. Census Bureau projections of population
by age, and state-level projections ofhigh school graduates, nine
out of the ten states with the fastest population growth rate are in
the West. The Westem region of the U.S. can also expect a 34
percent increase in the number ofhigh school graduates by 2005,
compared ro a !'l percent increase in the Northeast, an 8 percent
increase in the Midwest, and l7 percent increase in the South.
This is historically significant, since the West has always had
the smallest high school graduating classes in the nation. Aside
from their increased numbers, the baby-boom echo generation
will also differ socially and culturally from their predecessors.
The most significant characteristic of future college students will
be their ethnic diversity. By the year 2000, one-third of the school
age population across the United States will consist of African
American, Asian, Native American, and Latino students. Non-
whites and Latinos accounted for 28 percent of the nation's high
school graduating class of 1995.

Nonwhite college enrollment rates are also increasing at a
higher rate than white student enrollments. Between 1982 and
1992, there was an 8.7 percent increase in the number of white
students, compared to a26.6 percent increase in Black student
enrollment, an 80 percent increase in Latino students, and an 88
percent increase in the number of Asian students. Gaps in the
college enrollment rates for l8-to-24-year-olds by family income
are also narrowing. Of those college students with a family in-
come of $50,000+ in 1993,58.4 percent werewhite,4T .4 percent
were African American, and 50 percent were Latino (U.S. Cen-
sus Bureau).

Despite both a rise in the number of nonwhite students and a
slight increase in the rate of doctorates awarded to nonwhites,
minorities are not choosing higher education as a career. The
number of higher education faculty members, administrators, or
boards of trustee members has remained relatively stable over
the past thirty years, and people of color account for only 12
percent of full-time faculty members. College faculties and ad-
ministrators will need to find new ways to address the demands
of an increasingly multicultural student body.

The GreyingAcademy

Another significant demographic change that will affect higher
education is the aging ofthe baby-boom generation. By the year
2000, more than 40 percent of the population will be over 40. If

birth rates continue to decline, the number of older Americans
relative to the rest of the population will only increase. Not only
are people living longer, they are continuing to work later in
life. And. the-v continue their educatioo.ln 1997 , about 44 per-
cent of all college students were age 40 or older (U.S. Census
Bureau). Older srudents form the crux of what is considered the
"non-traditional" student market, and their needs and demands
are driving changes in higher education. A recent study con-
ducted by the Educational Resources Institute and the Institute
for Higher Education policy examined the motivations and as-
pirations ofthese older students. The study found that the typical
40+ student is white, female, and married. Most attend college
on a part-time basis. and cite increased educational requirements
for employment, changing life circumstances, and personal
growth as the primary factors motivating their return to school.
Students over 40 in general have better grades than their younger
counterparts, but take longer overall to finish their degrees. The
study also found that employers are playing an increasingly
important role in facilitating higher education, by providing tu-
ition assistance or partnering with universities and other entities
to offer post-secondary education and training.

The aging ofthe student population will necessitate changes
in the way we deliver higher education. Among the needs of
older students are: more flexible schedules to accommodate their
work and family life, alternative means of accessing classes and
resources remotely, increased need for health services and ma-
ture housing on carnpuses, rethinking of the curriculum to
accommodate changing work force requirements, and a reex-
amination of the educational financing system that currently
focuses aid efforts on high-school seniors. Perhaps the most
compelling effect of this demographic change is that it will oc-
cur at the same time as the influx of younger students from the
baby-boom echo generation - and little research or planning
has been done thus far to address the impact of this simulta-
neous participation in higher education. Despite these challenges,
the future looks bright for post-secondary institutions that can
respond to changing student needs: tomorrow's students will be
older, younger, and more ethnically diverse, and there will defi-
nitely be more of them.
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Questionto IAMES CAMPBELL(University of Tolcdo): "Tara
ended on a fairly positive note. Given your reseurch interests

in the history of Ameri.can philosophy, what are some of the

dffirences between the turning of the 20th century und the
tarning of the 21st? Do you think we should be optimistic or
pessimistic &s we go into the new millennium?"

The institutional mood leading up to the turn of the last century
was extraordinarily positive. Then, there was the birth of a stream
of well-funded universities like Johns Hopkins (1876), Clark
(1889), and Chicago (1892). Now we have such institutions as
the University of Phoenix and the Western Governors' Univer-
sity. Then, there was the expansion of many colleges into
universities-Harvard and Yale, Michigan and Virginia-by the
expansion offaculties, the creation ofpowerful graduate schools

and well-funded university presses, etc. Now the move to uni-
versity status all too often means little more than an expanded
M.B.A. program and a new letterhead. Then, graduate study
meant a year or two of interaction with the available literature,

followed by creative personal work. It also led directly to a ful-
filling career, sharing this learning and research with students in
a traditional academic position. Now, graduate study means at-

tempting to navigate a tidal wave of secondary literature and
being forced to work on some narrowed philosophical shard. It

also usually leads to part-time teaching with little possibility of

anything better. Then, there was a palpable commitment to aca-
demic excellence and a faith in the humanities to meliorate the
problems of the coming century. Now, there is little or no belief
in the relevance of the humanities. Our institutional commit-
ments are elsewhere: to the acquisition of grant money, a quest

that disenfranchises the humanities: to the retention of students,
something that should be the result of successful educational
programs rather than the goal of administrative initiatives; to

efficiencies like the overuse of part-time instructors, which frag-
ments education.

I think it is of utmost importance to talk with students about

the meaning of education. My message includes: that learning
matters; especially that learning in the humanities matters; that
experience is to be trusted over inherited doctrines; that in a de-
mocracy there should be access for all to the height of their
abilities; that few jobs available at present are worth having, let
alone preparing for during the brief moment of higher educa-
tion, etc. I usually rely on such figures as RalphWaldo Emerson,
John Dewey, and Benjamin Baber.

Unfortunately, I feel that this message is disconnected from
students in today's economic and academic climate. I teach at a

public university of more than 20,000 students that is open to all
h igh school  graduates.  Our c lasses are fu l l  o f  most ly
working-class, first-generation students, many of whom are not
the traditional eighteen- to twenty-two-year-olds. We have a
modest, introductory-level humanities requirement that students
often fulfill in their senior year, when they are more concerned
with job interviews than with how the humanities can enrich
their lives. My message emphasizes the primacy of getting an
education over getting a degree, but contemporary students-
bounded in by economic responsibilities and uncertainties, and
unhelped by academia's current trends-are more inclined to
pursue the latter.

I still think that it is of utmost importance to talk with stu-
dents about the meaning of an education. But, in the present
climate, I do not see such discussions as having much effect.
Overall, my sense of the near future is not very positive. I hope
that others have a more positive sense, and that they are right.

Questi.ons to JAMES FRIEL (SUNli Farmingdale): "What
ure the changes that you think are most important and how
are they afficting the way you teuch?"

I am in the English-Humanities Department at the State Univer-
sity of New York at Farmingdale. Farmingdale is a college with
about 5000 students. It has a Liberal Arts Department with about
500 students, numerous technical programs which grantAssoci-
ate inArts degrees, four-year technical programs-some of them,
such as Securities Systems, leaders in their field. Clearly our
college has a melange of programs.

The student body is also diverse. Most students are
first-generation college students. Most students are white, many
of Hispanic background, and a smaller population are of
African-American descent. There is also a sizable population of
new immigrants from around the world representing countries
such as Poland, Somalia, Pakistan, Nigeria, Yemen, Iran, Hong
Kong, and India.

Some general comments about Farmingdale's population that
might also be made, in varying degrees nationally, are: older
students make up a growing minority, people who have lost their
jobs are going to college for retraining, and everyone seems to
be jamming into technical fields.

The job market, which drives the various curricula, is a bit
like an accordion. Some fields expand rapidly, and then they
just as quickly collapse. A good example of this is the nursing
field. A few years ago nursing students were told that the A. A.
degree would soon be insufficient for their field and that they
would need a B.S. Incredibly, what happened is that the A.A.
degree became one of overqualification instead, and a series of
lesser degrees and certificates became standard certification for
the field. Some areas of certification involve only a six-week
technical course after which one receives a certificate. Obvi-
ously a revolution has occurred within this field and this
revolution shows how dangerous it is to predict the needs in
these fields, and, consequently, the kinds of students we will be
teaching in areas such as philosophy.
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There are other fluidities as well. Mergers in corporate
America, for example, are changing the relationships between

education, getting a job, and commanding a good salary. Many

new jobs are for part-time, contract workers with lower salaries

and fewer or no benefits. Meanwhile, ever-changing political

pressures affect the funding of higher education. Tuition is on
the rise, and university governing boards are engaged in efforts

to dictate academic standards and to eliminate remedial courses.

Against this changing background, how does one teach a

philosophy course, recognizing that often the student will take

only one such course in his or her lifetime? The answer: with
great difficulty.

First of all, I agree with James Campbell that a historical

perspective is essential in education. I think we should teach

whatAmerican culture has meant up until now, what it still means,

and how it is changing. Freedom, for example, is a concept cen-

tral to the United States. Tracing its roots, debating its meaning,

and considering both its consequences and its limits are philo-

sophical inquiries that, while not limited to American interests,

can nevertheless enrich our understanding of our heritage and
culture.

Secondly, I feel it is necessary for me to involve the student

in the class in an active way. Lecturing doesn't work today as it

used to, when students were passive spectators, unskilled in ask-

ing questions. Many students have already experienced active

learning in their high school classrooms and prefer it. In my

classes, for instance, I regularly use The New York Times. Tbis
paper gives the class a vast number of articles to use in discus-

sion. Important skills, such as reading comprehension, are also

developed. In addition, I draw extensively tponTeaching Phi-

Iosophy, the leader in the field of teaching philosophy. Finally, I

use an internship program in writing and volunteeringlcitizen-

ship through A itia^/Humanities Magazine, which I edit.

I encourage oral presentations as a major part ofmy course.

I give a double grade, one for the research on which the presen-

tation was based and the other for the talk itself. I give extra

credit for a particularly effective presentation, and students who
give the first few talks are given announced special consider-

ation. As a iesult of this approach, instead of twisting arms to

have people go first, there is a clamor among students to go first.

Thirdly, I try to develop more of a sense of community in the

classroom. My primary technique, mentoring, involves teaming

up people who can help each other. In my classes, for example,

oral presentations are done by teams, and the students in each

team develop very positive mentoring relationships with each

other.

While I have never tried it, mentoring can also be used in test

taking. Some students already use this approach, in studying to-
gether. It would be interesting to have team testing. By taking a

test together in groups, the students could help teach each other.

There would be a tendency for the brighter student to pull up the
grade of the academically lower student, and vice-versa. Col-

laboration is not such a bad idea, especially if it is seen as a
preparation for the real world,

Mentoring can also be extended to helping students assist
one another with choices like majors in college, professions they
are going to pursue, and in the whole array of their personal
choices. I would see my role as encouraging students to work
together in many ways, and in helping students overcome the
isolation that dominates the lives of so many of them. This ap-
proach would be a variation on the old Biblical theme: a student
helped by a student is like a strong city.

I do a great deal of mentoring of students myself, and in un-
expected ways. I have walked students across the campus to
psychological services (with their consent ofcourse) to get help
with big problems. I have also accompanied students to the ad-
ministration to help them resolve some academic or personal
problem. The problems vary from the very serious, e.g., suicidal
tendencies or threats to a student's life, to those that are less
dramatic, such as a loss of health insurance because the student
couldn't get a course needed to be fully matriculated. The list is
endless.

In conclusion, I think it is important to teach philosophy as
best as we can, by actively engaging the students. I also think it
is essential to develop individual academic skills and also a sense
of community. Lastly, I think we must keep in mind that we are
teaching men and women who have a number of concerns and
problems that have to be dealt with and are not being dealt with.
This latter point can probably be summed up by stating that the
teaching enterprise is built on mutual respect among persons.

Questions to BETSY DECYK (California State University, ktng
Beach) anil ROBERT TIMKO (MansfieW University): "Tara
opened with a futuristic scenario of computer learning. Not
only are the stuilents changing but also the technologies for
teaching are changing. Why should we use the new technolo-
gies, such as computers, for teaching? How best can we use
them? Whst are some of the current limitations? And what
skills might we need to develop to use them better?"

Betsy: Bob, you have had quite a lot of experience in
computer-assisted learning and distance learning. What has
motivated the use of computers at Mansfield University?

Bob: Computer instruction has been developed at Mansfield
to meet the needs of the "new" student. Last term, easily 25 to

30 percent of my students were older, lower income, first mem-

bers of their family to seek higher education, often single parents

with full-time jobs. E-learning communities give them a chance

to participate asynchronously. Courses can be delivered to stu-
dents when they are able to participate, rather than forcing them
to meet the instructor's or the university's schedule. Many of
these "new" students commute as much as 50 to 60 miles one
way to class, and during the winter months or when a child is

not well, this becomes "iffy," if not treacherous-

Betsy: In Southern California, of course, we do not usually
have bad weather to force telecommuting, but other factors do

L
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favor asynchronous learning. We, too, have older students, and
students with children and/or day jobs. And, of course, we have

traffic and pollution problems.

While there are more and more homes with computers, it is

still not clear to me that many of our students have adequate
access to computers or the computer literacy to use them. I used
e-mail discussion groups one semester, but it did not work very
well. There seemed to be both access and support problems-

many students did not seem to have computers at home, and at
school they seemed to have access, but not technical help from

the people at the computer center to get on and make it work.
Do you find that you as the instructor are the one who has to
provide the technical assistance?

Bob: Unfortunately, I did have to provide all the technical
assistance. The upside to this was that I learned a great deal
about computer technologies and that the students also learned
about computer languages and technologies. The downside was
that there was less time spent on the content of the course and
the students'critical thinking and writing processes. A balance
needs to be struck between the learning process and its instru-
ments of delivery.

Betsy: What have you used for computer instruction and how
did it work?

Bob: A key component of my e-community learning is the
linked e-mail or "Bulletin Board," an exercise in which students
post their ideas for others to read and make comments. One thing
about linked e-mail or "Bulletin Boards" I have found is that
students will write their own ideas and will comment on what
others say morereadily than they will participate in asking ques-

tions or engaging discussion in the classroom. This occurs on
e-mail even though their identity is known to all. Perhaps giv-

ing them time to reflect and "compose" what they have to say is
useful.

Betsy: Have you discovered any specific problems moderat-
ing discussions in this format?

Bob: Typically, students are reluctant to create a discussion
on their own. You must give them a specific question to respond
to. Also, instructors have to be able to step back and not com-
ment on everything students write in such an exercise, and
sometimes you have to really resist the temptation to correct
spellings and grammar. Should the need arise, corrections can
be made diplomatically in a private e-mail to the student.

Betsy: Can you give some specific examples of questions or
"prompts" that you have used?

Bob: I believe that there are two stages to the discussion-
"initiation" and "continuation"-each requiring its own kind of
prompt. To initiate discussion, I have used precise direction, viz.,
students are given a specific reading assignment and are asked a
particular question or given a specific direction in writing about
the assignment. Eight to twelve of these assignments will occur
during a term. In the early weeks the questions should be very
precise: e.g., "In your own words, restate theory X"; or "Imag-

ine you had a chance to ask the author a direct question-what
would that be and why would you ask it?" This latter prompt
opens the door for students to agree/disagree on what the impor-
tant questions might be. As the term goes on, the assignment
might look more like: "Write a short response for or against the
position taken by the author." It is important that students be
given a definite time frame in which to complete the assign-
ment.

In the second stage, students may be prompted to write an
original response to an article or comment on a classmate's re-
sponse. When students write something that clearly shows they
have misunderstood an author's point of view, it is very tempt-
ing as an instructor to jump in and make a correction. One needs
to resist this. Wait and see if other students pick up on the mis-
understanding. I found that students respond less antagonistically
and more readily to what classmates have to say than to the au-
thority of the teacher. A correction by the teacher more often
than not silences the dialogue. When it does become necessary
to intervene, I found it best to send prompts like: "Stacey pre-
sents an interesting interpretation, but do others agree with all
she has to say?" Or "Can Adam's argument be stated differently?"

Betsy: What other "downsides" are there to these types of
learning experiences?

Bob: Areal problem is getting students to read the postings
of their classmates. They are willing to send in direct responses
to exercises, but you must monitor whether or not they are read-
ing what classmates write-the idea, after all, is to get them to
interact. Programs can be set up which allow the instructor to
know what a student has and has not read. Reminders must be
sent to students, encouraging them to read the work oftheir class-
mates.

Betsy: I wonder about this, actually. We seem to be assum-
ing that an e-mail discussion is parallel to a class discussion, but
now on-line. It could be, however, that the practices ofthe class-
room may not transfer directly to computer instruction and we
may need to rethink the point of e-mail discussions. Maybe the
real strength of e-mail discussion IS helping students develop
their own philosophical ideas. If so, perhaps we should be de-
veloping that aspect of the bulletin board rather than forcing an
interactive discussion. And, of course, there can be more than
one purpose served at a time. But it helps to be clear about what
we are hoping to accomplish in terms of teaching and learning.

Changing the subject, do you think that technology is chang-
ing the character of philosophy?

Bob: We may have to accept that Plato was wrong about
images. But seriously, the use of technology has motivated me,
for example, to go back and read Heidegger on technology. It
also makes us, I think, take more seriously the idea of "applied
philosophy.'r This last term I had a number of single, female
parents in my classes who wanted to hear more about what phi-
losophers have said about welfare and families. The increasing
number of web sites makes it easier to search for and access
such information. Often the real philosophical questions for the
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student are the moral-political ones, ones with immediate rel-
evance to their lives. Technology may be pushing us not only to
reconsider the form of our teaching, but more importantly it may
be driving us to reconsider the content of that teaching.

Betsy: Right now, we have a very messy set of theories about
intelligence and learning. Howard Gardner writes of multiple
intelligences (Frames of Mired, 1983), Robert J. Sternberg writes
about multiple thinking styles (Thinking Styles,1997) and oth-
ers talk of learning styles. Do you think that the on-line
experiences "reach" different learners than traditional classroom
techniques?

Bob: The technology, I believe, works better for visual learn-
ers than others. and works better for the learner who is attracted
to detail (those who are stimulated by bits and bytes) rather than
for the individual who approaches problems holistically.

We must also be aware, however, that the computer-assisted
learning may form obstacles for students who are visually im-
paired. Last term I had a student who couldn't read a computer
screen even when we enlarged the fonts, and we had to employ
a tutor to read e-mails and quizzes to the student and assist in
typing in responses. The student became frustrated with the ar-
rangement and opted to have traditional assignments, etc.

You have done work on learning and thinking styles. What
do you think about computer-based instruction in these areas?

Betsy: I believe that you are right that the computer can ben-
efit visual learners. However, I believe we can do more than just

making text available on screen. We can, for instance, build web
links that connect philosophy to the historical culture or cuffent
issues. Someone studying Plato or Aristotle, for example, could
take a virtual tour of Greece and someone studying l7s-century
philosophy could also see examples of seventeenth-century art.

Furthermore, a significant number of my students identify
themselves as kinesthetic learners. This means that they prefer
to learn by doing something, rather than listening or watching.
Indeed, active learning exercises work very well in my classes. I
think we have a great opportunity to help these students do phi-
losophy on line.

The discussion groups are a start, but I would like to see us
really think about what the strengths of computer learning are,
and capitalize on them to engage more students, different kinds
of students, in philosophy. For example, we might be able to
develop a set of instructional materials in which students would
identify at the outset their learning strengths and then could
choose instruction primarily in that mode. In addition, students
might opt or be required to try learning in other modes to have
more practice in those modes that are less developed.

Bob: Can you give a brief description of what materials might
be used to assess learning strengths prior to participating in a
web-based course?

Betsy: There are a variety of ways to assess learning strengths
and weaknesses. Thomas Armstrong has written a book called
Seven Kinds of Smart: Identifying and Developing Your Many

Intelligences. This book, which popularizes the multiple intelli-
gences Gardner identifiedin Frames of Mind, has checklists that
students can use to assess their own strengths and weaknesses.
At CSU Long Beach the learning assistance center gives a test
to students to identify different learning styles. If your campus
has a learning assistance center, you could check there. There is
also a learning style inventory web site at http:l l
www. hcc. hawaii.edu/hccinfo/facdev/lsi. html

In addition to these sources, in my critical thinking classes as
an assignment early in the semester the students have to reflect
on their own learning successes and difficulties, both in school
and outside of school, and try to identify their own learning and
thinking styles. The students find this self-assessment very help-
ful. Before the assignment, students often either blame the teacher
or blame themselves for their difficulties. With the assignment
they begin to see that there are other possibilities-for example,
the class may not be taught in a way that they learn best. With
this kind of awareness, the students gain some control over their
learning by changing the information from the way it is pre-
sented to the way they learn best. With computers, it may be
easier to learn the material in ways that fit a particular style, or
learn material in multiple ways. Educationally, I actually think
that the latter is the best.

Bob: Do you have any other ideas about changes in teaching
and learning that you anticipate?

Betsy: Because I am trained as a mediator, one of my inter-
ests is in communication and the different dimensions of
communication. Many misunderstandings can be traced to mis-
rnatches in communication styles and expectations. In a sense,
e-communication forms a new linguistic community, and it may
be-that we will need to rethink how we talk with each other, in
order to communicate effectively. Certainly you and I have had
misunderstandings and miscommunications via e-mail. I sus-
pect we will all need to develop skills for overcoming these
problems, and these skills will go beyond merely e-mail etiquette
and the emotional signs to add feelings to e-mail messages :)

Bob: I think you are right about the new technologies chal-
lenging and changing our ways of communicating with others.
Last term I did a video-linked course with a colleague in Ontario.
One of the ways we tried to reduce misunderstandings was
through extensive advanced planning. A number of "tools" had
to be prepared and their use discussed in detail. We also discov-
ered it was necessary to carefully script the course.

Betsy: Yes, computers and other technological advances are
so "fast" and have the potential for providing flexibility in in-
struction, but they also have their own limitations and pose
challenges. The bottom line for me is quality of education for
our students. How can we use the advances in technology to
improve philosophical teaching, learning, and inquiry?

Bob: I think we both recognize that technology is not a pana-
cea for educational ills and that using technology forces us to
confront problems in our teaching. As we confront these prob-
lems and find solutions, we will be improving teaching and
learning in the new millennium.

-.
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D emonstration Class es at Intemiew s
Dr. Erin Livingston

Bermuda Colle ge, Be rmuda

1) Planning (things to do before you g0
on the market - start now!)
a) Keep track of lessons students or colleagues find

appealing/interesting. A frle of potential lessons
for fly-outs lessens the stress when you are on the
market.

b) Create a syllabus forevery course listed as anAOS
orAOC on your C.V. (These may be requested by
schools with whom you interview anyway.)

c) Create at least one fully developed lesson for each
of these syllabi. (These are also useful during the
initial interview process.)

il Choose the area with which you are most fa-
miliar.

ii) Avoid fresh or controversial topics.

d) Turn these lessons into presentations/slide shows.

i) Gets students' attention.

ii) Serves as notes for you without being obvi-
ous.

iii) Is easily modifiable to fit different situations.

iv) Demonstrates some mastery of technology.

2) Preparation (starts when you get the
call for the fly-out)
a) Get all the details for the presentation. Also, ask

for items you need for support - overhead pro-
jectors, etc.

b) Do the research necessary for directing your les-
son appropriately.

c) Choose a topic.

d) Modify an existing presentation to fit the param-
eters for the demonstration.

3) Practice (a lot!)
a) Practice reading the lesson to yourself until you

know the material cold.

Be comfortable enough with the lesson that you
do not need notes, but have them available any-
way, just in case.

People to practice in front of:

i) Family and friends

ii) Fellow graduate students and faculty

iii) Your students

iv) Colleagues' classes (this is the best choice)

Make the practices dress rehearsals.

Hints for Teaching

b)

c)

d)

4) Performance (teaching the lesson)
a) Speak slowly, make eye contact, smile.

b) Be sensitive to facial expressions, attitudes; talk
with/to the students, not at them. Do not expect
too much participation from the student audience.

c) Expect the unexpected, be flexible, go with the
flow. Possible problems:

i) Technology glitches

ii) Lack of interest or participation

iii) Students unable to read the materials

iv) Disruptive/unruly students.

.9 .
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while playing a nnnntime game of basketball, He died at Lima Nlemorial Hospital He
0n Mlarch l7th, 1999, IVIark Lenssen collapsed of an apparent heart afiack

What do you remember about Mark
Lenssen?

Gary Talsky writes of meeting Mark at the 1992
AAPT Wo rkshop/C onfe renc e in Burlington, Vermont.
"Mark was one of the first people I met at my first
AAPT conference. Ever the persistent newsletter edi-
tor, Mark tried his best to get me to write up my
reflections as a first-timer, but I ultimately declined.
Nevertheless, because of his welcoming and encour-
aging att i tude, I knew then that this was an
organrzation of people who truly cared about teach-
ing and growing as a teacher."

All of us who knew Mark have our favorite memo-
ries. His eager participation in AAPT workshops. His
well-considered advice at Board meetings. His dis-
arming smile. His witty, but gentle humor. The flash
of a tennis racquet.

My own favorite memory is of a long conversa-
tion Mark and I had atthe L994 barbecue in Montreal.
As we talked into the growing twilight of a northern
summer evening, I was impressed with his depth: the
depth of his listening, the depth of his care and con-
cern for teaching and for people - both students and
colleagues. I felt first-hand how he could reach into
the soul of someone else to encourage and to inspire.

As members of the AAPT we have much to thank
Mark for. First of all, for his dedication to excellence
in teaching philosophy. According to his brother, John,
Mark was inspired to study philosophy by a high
school history teacherwho expected students "to look
at the deeper issues and assumptions behind histori-
cal events." True to this beginning, Mark used creative
teaching techniques, such as dialogues and other writ-
ing assignments, to engage students in asking difficult
questions and uncovering hidden assumptions, par-
ticularly about environmental and professional ethics.

was 50 lesrs olil. He leaves his wife, Debra, daughters Anneka and Elisa, snd his
brother, Iohn.

We are also grateful for his dedication to the AAPT.
As co-editors of the AAPT News, he and Daryl Close
kept the AAPT members in communication. Always
innovative, Daryl and Mark were the first to link us
together electronically as well.

How shall we remember Mark Lenssen?
Mark's family has suggested that contributions be

made in Mark's name to either the Mid-Ohio Chapter
of the Juvenile Diabetes Foundation or the American
Cancer Society.

At its meeting in May at the APA Central Division
meetings in New Orleans, the AAPT Board discussed
ways for the AAPT to memorialize Mark. One sugges-
tionwas to sponsora graduate-student essay competition
with the winning essay to be publishedinAAPT News.
The Board welcomes additional suggestions.

The finest tribute to a person, however, is when we
try to carry on what we have admired in that person.
Daryl, Mark's friend for almost twenty years, offered
this kind of tribute to Mark at the memorial service. Daryl
said: "Mark's philosophical namesake, the great Stoic
philosopher and emperor Marcus Aurelius, wrote:

Do not act as if you would live ten thousand years.
Death hangs over you. While you live, while it is in
your power, be good. (Meditations, IV:17)

Mark did that. He was a good husband and father.
A good teacher. A good athlete. A doer of good deeds.
A good friend. Mark was a good man in the classical
Greek sense of the words. I loved you as I loved my
own brother. I will be good while it is in my power. I
will not live ten thousand years."

I will begin by taking up this kind of personal trib-
ute to Mark. May others do so as well.

r
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Richaril E. Hart
Re c eiv e s Endow e d Profess orship

Professor of Philosophy Richard E. Hart has been
named the first recipient of the Cyrus H. Holley Profes-
sorship in Applied Ethics at Bloomfield College. The
Holley Professorship in Applied Ethics is the College's
first endowed professorship in its 131-year history. The
professorship will be used to foster teaching and schol-
arly/creative activity within the philosophy program and
the College as a whole, with particular emphasis on ap-
plied ethics.

Richard has been active in the AAPT for many
years. Most recently he has served the AAPT as its
Treasurer. He has also given numerous workshops at
AAPT conferences over the years. Besides his con-
tributions to the AAPT, Richard has served on the
boards or executive committees of the Society for the
Advancement of American Philosophy and the Long
Island Philosophical Society, and on the editorial com-
mittees of The Personalist Forum, Metaphilosophy,
and Aitia.

Richard joined Bloomfield College in 1986, hav-
ing taught previously at Hofstra University, Long
Island University/C.W. Post from 1980 to 1986. He
has delivered some 65 lecturers and presentations at
conferences, professional societies, and universities
through the United States, Canada, and England. Ad-
ditionally, Richard has edited or co-edited three
books: Ethics and the Environment (1992), Philoso-
phy in Experience: American Philosophy inTransition
(with Douglas Anderson) (1997), and Plato's Dia-
logues: The Dialogical Approach (with Victorino
Tejera) (1997). He has authored some 50 articles and
reviews in the field of ethics, social philosophy, phi-
losophy and literature, American philosophy, the
teaching of philosophy, and on such figures as Mar-
tin Buber, Socrates, John Dewey, Justus Buchler, and
John Steinbeck. His work has appeared in Transac-
tions of the C. S. Peirce Society, The Personalist

Forum, Process Studies, The Journal of Speculative
Philosophy, Ethics, Teaching Philosophy, Business
and Professional Ethics Journal, Vera Lex, Aitia, and
as chapters in several books.

Founded in 1868 as a Presbyterian seminary,
Bloomfield College today is an independent, four-year
coeducational institution offering programs in the lib-
eral arts and sciences and in pre-professional studies.
The College has earned national recognition for its
innovative, high-quality academic and co-curricular
programs. Cyrus H. Holley, the donor of the profes-
sorship, was a 10-year member of the Bloomfield
College Board of Trustees (1987-1997) and is retired
executive vice president/chief operating officer of the
Engelhard Corporation. He has been an active advo-
cate for education, primarily through various state and
national Partners in Education programs.

.12 .
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Rosalind l^add

Honored
Rosalind Ladd, one of the six recipients of the 1998

AAPT Award of Merit*, was presented her award at a
special reception at the APA Central Division meet-
ings in New Orleans in May The award, which
recognizes both excellence in teaching and leader-
ship and service to the AAPT, is sponsored by
Teaching Philosophy and was presented by Arnold
Wilson.

Although she began teaching at Smith College, Roz
has spent most of her teaching career at Wheaton Col-
lege. In addition to her many contributions to her
students in the classroom, Roz initiated a monthly
series of teaching workshops at Wheaton in which
she has remained actively involved. She has also pro-
moted excel lence in  teaching through her
organizational service. She was AAPT Vice President
from 1986 to 1988 andAAPT President from 1988 to
1990. She was also Chair of the APA Committee on
Pre-college Instruction in Philosophy from 1991 to
1994 andmost recently she served as the Chair of the
APA Committee on Teaching, and as Chair, also on
the APA National Board, from 1996 to 1999.

Roz's special interests in chi ldren's r ights and
medical ethics have resulted in numerous professional
and public presentations, articles in both philosophi-
cal and medical journals, and, in addit ion, have
coalesced in to three books:  Chi ldren 's  Rights
Re-visioned: Philosophical Readings (edited), Ethi-
cal Dilemmas in Pediatrics: A Case Study Approach
(with E. N. Forman), and Readings in the Problems
of Ethics (edited). In addition to her position at
Wheaton, she currently holds an appointment as Lec-
turer in Pediatrics in the Brown Medical School and
teaches a course in Bioethics at Brown. She is also
presently serving on the ethics committees of three
hospitals.

If you didn't know all this about Roz, don't be dis-
tressed. Ever modest, when people ask her what she
does, Roz says she sits around, reading novels and
eating chocolates!

.The other 1998 Award of Meritrecipients
were Martin Benjamin, Terry Bynum, James
Campbell, Daryl Close and Mark Lenssen.
Martin, Terry, James and Daryl were honored
at the Mansfield Conference, which Roz and
Mark did not attend. Mark would have also
been presented his award in May if he had ar
tended the APA Central Division meetings.
Instead, Mark's award was sent to his family.

.L3 '
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Even though the 1998-99 academic year is between the bienninl AAPT workshopl
cnnferences-and hence potentinlly a time for the organization to rest a bit-represen-

tatives of the AAPT have nevertheless been very active.

Americ an Philo s ophic al As s ociation
D iv i si onal ltrl e etin g s

(reported by Betsy Decyk)

The AAPT was on the program of all three divisional
meetings of the American Philosophical Association
during this period. At the Eastern Division meeting in
Washington, D.C., the AAPT presented a panel discus-
sion "Teaching Philosophy in the New Millennium."
The panel was organized by James P. Friel and the pre-
senters included Tara Hoag, James Campbell, James P.
Friel, Richard Hart, Betsy Decyk, and Robert Timko.
(See the article elsewhere in this issue for comments
from this session.)

At the Pacific Division meeting in Berkeley, Cali-
fornia, the APA Committee on Philosophy at Two-Year
Colleges and the AAPT presented a session "New Ap-
proaches to Elementary Textbooks." The session was
arranged by Louisa Moon, Chair of the APA Commir
tee on Philosophy at Two-Year Colleges, and was
chaired by Betsy Decyk. The speakers were Nina
Rosenstand, the author of The Moral of the Story, and
Max O. Hallman, the author of Transversing Philosophi-
cal Boundaries.

The APA and AAPT were pleased to present the
Fourth APA/AAPT Teaching Workshops at the APA
Central Division meetings in New Orleans. The morn-
ing workshops included a presentation and discussion
by Nancy Hancock on "Learning Communities" and a
tutorial by V. Alan White, Mark Brown, and Dean
Kowalski on "Single Subject Introductions to Philoso-
phy." The afternoon sessions featured a tutorial by H.
Phillips Hamlin and Glenn Graber on "IJsing Film Seg-
ments to Teach about Professional Responsibility." The
afternoon ended with an open discussion of the under-
graduate major, moderated by Robert Timko and Betsy
Decyk. Eric Hoffman and Gary F. Talsky were addi-
tional speakers on the program, introducing the morning
session and the afternoon session respectively.

The AAPT also sponsored its own group session at
the Central Division meetings in New Orleans. Robert
Timko and Debra Penna-Fredericks discussed "The
Effect of Technology on Teaching Health Care Ethics,"
complete with on-line as well as off-line computer dem-
onstrations of new teaching techniques.

AAPT Well Represented at
trl arquett e U niv er sity Graduate Conferenc e

(reponed by Gary Talsky)

After Marquette University graduate student Andy
Gustafson attended the L2th Annual AAPT Workshop/Con-

ference at Mansfield University (participating in Martin
Benjamin's Graduate Seminar), he retumed home with the
idea ofpursuing the topic further: he organized a confer-
ence on teaching phi losophy at his inst i tut ion in
Milwaukee, Wisconsin, held February 26-28, 1999.

The AAPT was well represented at this conference,
particularly in the two keynote speakers, Arnold Wil-
son (AAPT Vice President and Executive Editor of
Teaching Philosophy), who reflected on "The Socratic
Craft as a Profession," and Eric Hoffman (AAPT mem-
ber and Executive Director of the APA) who addressed
"Our Response-Ability" in teaching philosophy. Arnold
Wilson also held a session on "Student Relativism in
the Classroom."

Donna Engelmann of Alverno College co-presented
(with Tim Riordan) a session on "Teaching Philosophy
for Outcomes atAlvemo," andJames Davis of Boston Uni-
versity presented 'Educational and Economic Dilemma
of Adjuncts and Part-time Faculty." Erin Livingston, an-
other participant in the Mansfield Graduate Seminar,
shared her reflections on "What to Teach at an Interview."
Stephen Wandemacher of Michigan State discussed "The
Cynical Student and Teaching Intro to Philosophy" and
subsequently joined our organization.
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Others attending the conference included AApT
Board members Nancy Hancock, Executive Director;
Betsy Decyk, Interim Newsletter Editor and a former
President; and Gary Talsky, Treasurer.

Other topics in the conference were "Teaching Phi-
losophy withArgumentation Maps," "The Fallacy Game
for Teaching Informal Fallacies," "Interdisciplinary
Teaching," "Service Learning," "Teaching with Criti-
cal Thinking Exemplars," "Virtue Theory and the Self,"
"The Use of Student Web Pages," "Learning Close
Reading by Teaching Close Writing," "Logic and the
Undergraduate Term Paper," and "Doctoring 101
Strangely (or How I Learned to Stop Bombing and Love
the Worry)." Saturday afternoon included a panel dis-
cussion entitled "Advocacy and Neutrality in Light of
Multiculturalism," and a presentation hosted by Oscar
Brenifier from Paris, France, on "Maieutics or Philoso-
phy as a Practice." The final sessions were on "Teaching
via the Ancients," "Teaching Nontraditionally," and
"Values in the Classroom."

At its conclusion on Sunday afternoon, most, if not
all, of the nearly sixty participants agreed that it was a
stimulating and thought-provoking conference.

Pictured below are Dr. John D. Jones, Chai4 Department
of Philosophy, Marquette University; Arnold Wilson,
Executive Editor ofTeaching Philosophy and Vice
President of the AAPT; Andy Gustafson, graduate student
at Marquette University; and Eric Hoffman, Executive
Director of the American Philosophical Association.
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The AAPT|APA
Teaching S eminar Exp erienc e

Carlos Bertha, University of South Florida

About a year ago, my department's chair called me in his
office and gave me a handful of papers to "distribute, post, or
otherwise disseminate." Among other posters, brochures, and
notices, I found an application for an upcoming graduate stu-
dent teaching seminar as part of an AAPT/APA Teaching
Seminar/Conference, which was scheduled for later that year.

At the time, I was the Graduate Student Organization's secre-
tary, so I made sure all graduate students received the
information about the graduate student teaching seminar' Cu-
riously, however, I was the only person to apply.

I attended the teaching seminar, funded jointly by theAPA
(which covered $250 of my travel expenses) and my depart-
ment (which covered the rest). I am happy to say that attending
the seminar was one of the most fruitful things I have done for
my teaching career. In addition, as far as conferences go, the
AAPT was the first conference I attended that made me feel
like I was part of an organization.

Mansfield University, in north central Pennsylvania, hosted
the Seminar/Conference in June of 1998. Martin Benjamin
served as the moderator for the graduate student teaching semi-
nar, which took place for the most part during the moming
hours. (That way the participants could take advantage of the
conference presentations in the afternoon.) Accommodations
were rustic, but adequate. The setting for the seminar was con-
ducive to learning: a beautiful campus nestled in mountains,
and a nice, ample room with plenty of light, set up in a round-

table fashion.

What made the teaching seminar experience particularly

enriching was that the thirteen participants came from widely
diverse backgrounds. The gamut ran from newly appointed
teaching assistants to just-graduated Ph.D. holders, from people

who had only taught one introductory course to people who
had proposed and taught courses in their own specialized field.
Some student teachers had total freedom to teach their classes
as they saw fit; others had the course designed for them.

Martin sent a selection of readings a month or two before
the seminar to all the participants. These included historical
excerpts such as "Kant as a Teachet" as well as articles on
topics specifically encountered when teaching philosophy' like
the question of whether to teach ethics as an advocate or in a
neutral way. These readings formed the basis for some of the
discussions.

I left the seminar with an actual list of things to do (which

is already more than I expected). Here is a short list of the
salient topics from which I benefited:

. We paid particular aftention to the importance of the first
dav of classes. The instructor sets the tone for the entire

course in the first few hours of the class. The instructor
should bear in mind that some (if not most) of the stu-
dents on the first day of class are still "shopping around"
for the right instructor. Some are looking to sit and listen,
some want a seminar-style discussion group. By being up
front about your expectations and general direction ofthe
course you are allowing the student to make an informed
decision.

. The course syllabus can (and should) serve as a written
contract between the instructor and the student. As such,
in addition to a schedule oftopics to be covered, it should
contain a list ofcourse objectives, a list ofcourse require-
ments, a breakdown of what you consider an "A" paper,
essay, or test, what a "B" one, etc., and a clear description
of how the final grade is figured.

. The issue of advocacy versus neutrality is important'
Should you take a side on an issue or remain neutral and
let the students form opinions on their own? That you take
a position need not exclude the possibility that the stu-
dents form their own opinions, but it does make it more
difficult. The seminar actually affected my teaching style
in this aspect. The class discussions convinced me that,
for my style of teaching at least, being neutral is more
effective.

I would be remiss if I left out some aspects of the Seminar/
Conference that could be improved, so here is another short
list:

I met a few graduate students who attended the confer-
ence, but who had no idea the graduate student teaching
seminar was taking place. The number of actual applica-
tions to the seminar was never openly discussed, but the
impression I got was that all those who applied were ac-
cepted and that nobody was denied a slot. Both these things
tell me that there is a problem in getting the word out about
the seminar. If the information was distributed to all gradu-
ate level programs in philosophy in the U.S., then I find it
positively intriguing to see that only thirteen people ap-
plied.

The conference coordinators attempted to arrange the ses-
sions so that the ones that might interest the teaching
seminar participants took place in the afternoons. Still,
there were a few conflicting presentations I wished I could
have attended. I propose that next time the seminar start a
day or two before the conference kicks off. That way,
Martin can spend more time (a full day or two instead of
several half-days) conducting the seminar. After the semi-
nar is over, the participants can take full advantage of the
conference.
Finally, this seminar is important enough that I find it al-
most a crime that it is offered only every other yew. Such
an uttedy beneficial seminar should be an annual event.
Perhaps we can continue to improve the seminarprogram
by increasing its profile, both by advertising it more and
by tuming it into an annual event.
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A CALL FOR PROPOSALS FOR:

THE SCHOLARSHIP OT TEACHII\G
Preparing Future Faculty, Fall Conference

When: November 5.1999

Where: Milwaukee. Wisconsin

Submission Deadline: September 13, 1999

The Preparing Future Faculty Programs of Marquette
University and the University of Wisconsin-Milwaukee
invite proposals from faculty and graduate students for their
upcoming conference on Scholarship and Professional De-
velopment. We welcome individual presentations, panels,
round tables, and workshops on various aspects of Schol-
arship and Teaching, broadly defined, theoretical or
practical, from any discipline. We are particularly inter-
ested in proposals that include interaction with the
audience, but standard paper presentations are welcome
as well. Proposals (which include an estimation of time
length) should be 100-300 words. Presentations of various
lengths will be considered. Standard papers should not
greatly exceed 12 pages. Proposals must be postmarked
by September 13, 1999. Accepted proposals will be an-
nounced by October 5, 1999.

Preparing Future Faculty is a nationwide program dedi-
cated to helping graduate students develop as scholars and
teachers. With this in mind, we have provided a list of pos-
sible paper topics (this list is by no means exhaustive!):
. Discovery-Teaching and Learning
. Understanding and Valuing Teaching as Intellectual

Work

How Scholarship Does/Should Affect Teaching

How to Be a Teaching Scholar

Research on College Teaching

Teaching, Scholarship, and the Internet

Utilizing Research in the Classroom

Balancing the Demands of Teaching and Scholarship

How My Teaching Affects My Scholarship

Assessment of Student Learning as Scholarship

What NOT to Do: Useless Scholarship, and Useless
Teaching Methods

Please send proposals or abstracts to
fol lowing:

Andy Gustafson, PFF Coordinator

Graduate School

Marquette University

PO Box 1881

Milwaukee, WI 53201-1881

(4r4) 288-59s7

52qSgustafso @ marquette. edu

OR mupff@marquette.edu

Benjamin Schneider, PFF Coordinator

University of Wisconsin-Milwaukee

PO Box 6M

Milwaukee, WI53201

(4r4) 229-6638

terrapin@uwm.edu

We hope that this conference will be an opportunity for
faculty and students to share questions and experiences
related to teaching and scholarship. Our keynote speakers
have not yet been selected, but that information will be
forwarded to youASAP. Registration is $20, and includes
bagel breakfast and evening reception in downtown Mil-
waukee. (Checks can be made out to "Preparing Future
Faculty.") We look forward to hearing from you.

Sincerely,

Andv Gustafson
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Announcements

Notice of New Address and E-mail for AAPT

Please note that the AAPT home office has a new address.
All membership dues and correspondence should be sent to:

Dr. Nancy S. Hancock, Executive Director
American Association of Philosophy Teachers
Department of Philosophy
University of Louisville
Louisville, KY 40292

Please also note that the e-mail address for the AAPT is now:

aapt@philosophers.net

Program Co-Chairs forAAPT Conference in
2000

The AAPT is pleased to announce that Jim Cadello and Joe
Givvin have accepted the positions of Program Co-Chairs for
the next AAPT International Workshop/Conference on Teaching
Philosophy,which will be held in the summer of 2000.

Go On Line with Other Philosophy Teachers

The AAPT maintains a list serve site. People can ask ques-
tions about teaching practices and get ideas about texts, syllabi,
and course designs. To subscribe to AAPT-L, e-mail to

LISTSERV@LSV.UKY.EDU

the following one-line message:

SUBSCRIBE AAPT-L <vour first name> <vour last name>

AAPT on the Web

The AAPT web site address is:

htp ://www. mnsfl d. edr:/depts/philosop/aapt.html
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American As s ociation of
Philosophy Teachers

Membership Application

All memberships expire at the end of the calendar year. The expiration date of your member-

ship will be listed on the address label for each newsletter. If you have any questions about the
status of  your  membership,  p lease fee l  f ree to  contact  the Execut ive Di rector  a t
aapt@philosophers.net or by writing to Dr. Nancy S. Hancock, Executive Director, AAPT,
Department of Philosophy, University of Louisville, Louisville, KY 40292.

MEMBERSHIP CATEGORIES AND RAIES
1 yr. 2yrs.

Regular . . . . . . . . .$ZO $30
St+Jex,e.r.... ..... $12 $20 *-.:
Emeritus ........$12 $20
Part-Time/Adjunct ..........$12 $20

Lifetime memberships are also available for $500, which may be paid in
installments over the period of one year.

Please detach and return this form with your membership dues to:
Dr. Nancy S. Hancock
Executive Director
American Association of Philosophy Teachers
Department of Philosophy
University of Louisvil le
Louisville, KY 40292

Name:

Address:

City: State/Province:

Zip (+4): Phone (W):

E-mail:

Is this a renewal- or new membership _ ?

Please check membership type: - Regular _ Student _ Emeritus _ Part-time/Adjunct

TOTAL AMOUNT ENCLOSED: $

) :

Country : .
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