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Current Proposals
All submitted proposals have been read and evaluated. As soon
as Presenters have been contacted, a list of workshops grouped
by category will be published.

Plenarv Sessions
The following Plenary sessions have been planned:

l. The Presidential Address-James Campbell

2. Rosemarie Tong-Topic: TBA

3. "Degrees of Shame"-A film about the plight of associate
and untenured faculty, followed by a discussion.

Meet the Authors
This a new feature for this conference. At this time we have two
such sessions planned-*-one with Brooke Noel Moore and one
with Louis Pojman.

Dav Care
Debbie's Licensed Day Care Service of Mansfield will make
available on a first-come, first-serve basis, openings for chil-
dren from 8:00 a.m.-5:00 p.m., beginning Friday, July 31, 1998
through Monday, August 3, 1998. Debbie's Day Care wil lpro-
vide breakfast, lunch and an afternoon snack for $20lday/child.
Evening Care will be available in the dorms at a cost of $2.50/
hour when scheduled.

Recreation Passes
Recreation passes will be available at $10/person or $2Olfamily
for July 30-August 3, 1998.

Recreational equipment will be provided by Mansfield Uni-
versity. Participants may reserve racquetball areas or basketball
courts. There is a weight and exercise room, aerobics room,
volleyball setup, basketball and racquetball available. The swim-
ming pool facilities will be available if there is sufficient demand.

I 2th I nt ernatin n al Wo rk sho p / C o nfer e nc e o n Te achin g Philo s o phy
tr[ansfield University of Pennsylvanin . July 3l-August 3, 1998

Meal Passes
The conference meal package will cost $57.75lperson (we are
working on reducing this by $5) for 12 cafelena and catered
meals. The package includes Breakfast on July 30 and August 3,
Continental Breakfast on August 1 and 2, Brunch on August I
and 2, Dinner on July 30, 3l and August l, and our traditional
Cookout and Ice Cream Social on August 2. Individuals meals

(continued on page ll)
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GOALS

Much of what is going on in our contemporary academic world,
like much of what is going on outside of it, makes it worse than
it was before. The monetarization of thinking throughout the
campus, from "strategic planning" at the top to defensive mea-
sures at the departrnent level, inclines our discussions and actions
away from our educational mission. The temporalization of em-
ployment in academiamakes thejob market unattractive to young
teachers, the work climate worse for all faculty, and the educa-
tional experience less continuous for students. The devaluation
of humanities in the face of technical and career interests makes
the job of the philosophy teacher more diffrcult.

I list these troubles not to introduce some lament about our
sorry state, for we all know other individuals whose situations
outside of academia are far worse than ours. I list them, rather,
as a reminder of how much is being lost in our current mis-
guided pursuit of "efficiency." On campuses increasingly driven
to produce repors and other documentation as evidence of what
is being done, our time-consuming attempts to advance the life
of the mind are almost out of place. When faculty members are
being asked to help "retain" students and to "process" them more
directly to graduation, we are being asked to focus upon the tail
of what we should be about, not the dog. Is it any wonder that in
this climate our students tend to forget that they once wanted an
education and slip too easily into the pursuit of a diploma?

As teachers, we know that we are responsible for only a small
part of what goes on in our students' complex lives. We are not
even responsible for most of what goes on in their campus lives.
But part of the time we are responsible; and we realize that we
occasionally fail to do what we should. We may come into class
unprepared, or fail to connect up our presentations, or return
graded papers with inadequate comments. These sins of com-
mission are real; but, usually there is a good reason why they
occur, and I suspect they are infrequent.

It does seem, however, that we could think more about our
sins of omission. That is, we could always do more to try to
make our students'education more enriching. We could work
harder to help our students remember why they are on campus.
One model that we might consider is offered by John Dewey in
a discussion of what he calls "an experience." Dewey is advo-
cating an aesthetic consideration of living in which we hold out
as a goal that the various aspects ofour doings and undergoings
should hang together. The resultant product-a compelling work
of art, a well-played game, a successful discussion, a well-
wriften term paper-makes sense as a finished whole. In each of
these instances, the parts display an internal unity, and the end
of the productive process is experienced as "a consummation
and not a cessation." There is summation and there is growth.
"Such an experience is a whole and carries with it its own indi-
vidualizing quality and self-sufficiency."tThese are the sorts of

lames Campbell
The University of Toledo

notions that are being lost in our current academic climate; I
suspect that our students-the usual losers in the current battles
to make education more efficient-are getting fewer and fewer
experiences of the special sort to which Dewey is pointing.

This aesthetic standard may be too high a standard to use
when evaluating everyday classroom experiences. Maybe. But,
even if it is, this standard can still function as a goal. It may be
unlikely that a goup-project, for example, will hang together
for all of the members of the team and provide them with an
educational experience in which all of their contributions are
taken up and shaped into a creative whole from which all learn;
but such an educational experience can still be the goal that we
have in mind when we devise such a project. To consider an-
other example, it may be unlikely that all of our students in an
introductory class will come away with a firm grasp on why
mind is such a fascinating philosophical issue or why abortion
is problematic. Maybe. Similarly, it may be unlikely that the
majority of our students in an advanced class will come away
with a thorough understanding of Kant or Royce or Heidegger.
Maybe. But this is no reason not to try to bring these results
about. We can count our victories in the moments and classes,
and occasionally even courses, where what we do helps our stu-
dents to have an experience.

In our current academic climate, good philosophy teaching
can contribute to students' well-being especially by raising their

(continucd on page 9)
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Wednesday, March 25, 1998-7 :00 p.m.

. LOSCERRITOS

APA Committee on Pre-College Instruction in Philosophy and
The American Association of Philosophy Teachers

Title: Philosophy Through the Ages

Chair: Betsy Decyk, CSU-I ong Beach

Speakers: Laurie Shrage, Cal i fornia State Polytechnic
University-Pomona: "Philosophy Through Children's Lit-
erature"; Jenifer Faust, CSU-Los Angeles: "Cal State L.A.
Outreach Program"

Contributors: Mario Calderon, CSU-Los Angeles; Bob Jones,
CSU-Los Angeles; Holly Parker, CSU-Los Angeles.

Thursday, March 26-Session II-F, l:fi) p.m.

SANTAANITAB

Symposium: The Future of Tenure (special session sponsored
by the APA Committee for the Defense of the Professional
Rights of Philosophers and the Society for Philosophy and
Public Affairs)

Chair: Leslie Francis, University of Utah

Speakers: Jeffrie Murphy, Arizona State University; Daniel
Fanell, Ohio State University; Mary Gibson, Rutgers-New
Brunswick; Nancy Holmstrom, Rutgers-Newark; James
Ross, University of Pennsylvania; Wade Savage, Univer-
sity of Minnesota

Thursday, March 26-Session III-N,4:00 p.m.

LOS FELIZ

Symposium: Teaching Non-Phi losophy Faculty to Teach
Ethics (special session sponsored by the APA Committee
on Teaching)

Chair: Lilly-Madene Russow, Purdue University

Panelists: Gary Comstock, Iowa State University; Rachelle Hol-
lander, National Science Foundation; Peter Vallentyne,
Virginia Commonwealth University

Friday, March 27-Session tV-F, 9:00 a.m.

DOES THF' INTERNET CHANGE PIilLOSOPHY
EDUCATION FOR THE' 3B11BR OR TI{E WORSE?

Sponsor: APA Committee on Philosophy and Computing

Friday, March 27-Session V-E, 1:00 p.m.

CHALLENGES FOR WOMEN IN THE CLASSROOM

Sponsor: APA Committee on the Status of Women

Sessfons Related to the Teaching of Philosuphy
Friday, March 27-Session VI-U,4:fi) p.m.

INTERNATIONALIZING THE
PHILOSOPHY CURRICULT]M

Sponsor: APA Committee on International Cooperation

Saturday, March 28-Session IX-N,4:fi) p.m.

PALOSVERDE

Symposium: Beyond Tknching and Research: The Philosopher's
Role in College and Community Service (special session
sponsored by the APA Committee on Teaching Philosophy
in T[vo-Year Colleges)

Speakers: Dick Burton, Seattle Central Community College;
Dasiea Cavers-Huff, Riverside Community College; l,ouisa
Moon, Mira Costa Community College

The Jowrwl af'Teaching Academit Sui,ival Sft/l* invites
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Tho Jourwil pJ Tebihing Academic Sarvival S*,i:lls',.'',,.,,.
Department of Erglish-.-University of Regina
Regina",,,$as,kat@wan Canada S4S O-42

Authoris name; addrssg, and institutional affiliation should
Appqar on a sel4rate title page only to facilitare blind re-
view br outside reader$ (APA formar pquested). Wc will
provide immediate acknowledgment of receipt of your work
and report to you on its status within eight weeks. Ques-
tions may be address€d to: Andrew Stubbs, Eclitor; phone;
(306) 585-4316; fax: (306) 585-432?; e-mail: andrcw.
stubbs@uregina.ca

Deadline fo-r submisstg4q,fo1l998 ssuc: April 17, 1998.
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It will be avaitabte at the Ninth Annual TASS Conference,
which will be held June 1l*13, t998, at Northern Essei
Community College, HaverhilI, Masvdchuserrs.
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Aregular feature 0f AAPT News sharing cnurse materinls anil classrnnm experiences
Replies to the editors or the author are welcome

Prcamble: We may distinguish between two very different ap-
proaches to philosophy and the teaching of philosophy:

In the first, the standard or "academic" approach, philoso-
phy is a discipline which aims to raise us above the errors and
absurdities of everyday life to a realm of clearer and finer think-
ing. The great figures of western philosophy offer us models of
sound thinking, or if not always completely sound, always supe-
rior to the uninstructed. Standard philosophy programs assume
students have little to learn from anyone lacking a rigorous train-
ing in the field.

In the second, the "folk philosophy" approach, investigated
here, the focus is on the ordinary insights of everyday life as
expressed in casual conversations.

In caricature: academic philosophy teaches students to dis-
trust and disdain ordinary talk. It leads us out of the everyday
world into a world of discourse that only other philosophy gradu-
ates have passports to. "Folk Philosophy" on the contrary listens
to the chitchat of the everyday world, and gets not further.

Most philosophy teaching operates in the first mode. Even
"ordinary language philosophy" is taught in the context of the
history of (western) philosophy. So in an academic setting such
as this the "folk" mode can't expect a very warm reception. But
it's not hard to see why Wittgenstein discouraged people from
studying academic philosophy. In terms of our own personal
identity and place in the world, where does it leave us?

My introductory pnroropi lJurr",, u one-semester, roughly
pre-university or first year university level, course called 'The

Philosophy of Communication." Some two or three dozen stu-
dents, mostly in their late teens, some in their twenties, usually
sign up for the class. Half of these may drop out by midterm. We
meet twice a week for a total of 45 hours. Sometimes we pro-
ceed as follows:

I frst ask the students to choose a set of questions from a
large pool of interrelated topics, and to think about them, Then,
whereas most courses without more ado get straight to the stan-
dard theories, the theories of the famous philosophers; to the
ideas of brilliant people, "great minds" who have given the mat-
ler a lot of thought-I ask my students to find exactly the opposite

David Fieliling
Dawson College

kind of people---ordinary people who know nothing about the
subject, or more exactly who have had no formal education in it.
The students then try to find out what such people think about
those same questions by talking with them, or "interviewing"
them. I ask them to tape-record the exchanges.

I then ask them to do some reading on one of those same
topics, though still not of anything that would normally be called
philosophy, and to write about what they have read. Apart from
an infioductory text (Jay Ingram's popular science best-seller
Talk, Talk, Talk) the reading consists of six articles from Scien-
tific American all having something to do with language. The
students' analysis of their chosen article includes an overview, a
definition of key terms, a paraphrase of a short passage, and a
reconstruction of a diagram, chart, table or map. I ask them to
keep their personal opinion, ifthey have one, for the very begin-
ning or the very end, or both, but in any case to keep it separate
from the exposition.

Finally I ask them to transcribe their conversations, examine
them, and to see if they can match or contrast any of the ideas
they find there with the ideas they have found in the readings.
The final product is an essay which they are encouraged to present
orally to the class. In what follows we will look at a few ex-
amples of transcriptions of those conversations and see what we
think can be made of them.

Some of those readings from Scientific American which I
ask my students to read are, in my opinion, fundamentally flawed.
Furthermore, and you may think that this is the last straw, I try to
avoid telling them where I think the errors lie. I keep hoping that
they will discover the mistakes for themselves. Generally speak-
ing, by the way, they don't.

I just said that you may think that was the last straw. It wasn't.
Z/rrs is the last straw: Sometimes I do try to tell my students
where the errors lie. And when I do most of them don't believe
me. The result is that. at the end of the semestel I leave them
with what I believe to be some profoundly mistaken ideas about
some of the fundamental notions which are examined in the
course. For example here are two propositions which seem to
me clearly mistaken:

l. Apes can be taught to produce compound sentences, not vo-
cally but in other ways, and thus show they can master the

.4 .
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rudiments of human language and logic (David and Ann
Premack, '"Teaching Language to an Ape," October 1972).

2. T}":re grammatical structure of Creole languages, which is the
same all around the world in all forms of Creole, uniquely
reflects ourlanguage bioprogram or "language organ" (Derek
Bickerton, "Creole Languages," July 1983).

Bickerton and the Premacks seem to me mistaken on these points.
I try to avoid telling my students this, but sometimes it slips out.
When it does I find that many of them don't agree with me any-
way. Why should they? I'm not an expert in these fields, Bicker-
ton and the Premacks are.

I'll just mention two more of those six Scientific American
articles which constitute the required reading for the course.
These two seem to me to be models of good sense, in contrast to
the two I just mentioned: 'The Specializations of the Human
Brain" (September 1979), by Norman Geschwind, maps the brain
in an attempt to locate areas for memory, facial recognition and
various aspects of language. "Animal Communication" (Sep-
tember 1972),by the founder of 'sociobiology', Edward Wilson,
examines some remarkably sophisticated examples of mammal,
bird and insect communication looking for possible links with
the origins of human language.

So as I said before, the main idea here is to look at some
student work on one of these topics. I've chosen Bickerton's
theory of Creole. To get a sense of what this theory is about let's
engage in a little gedanken experiment-"thought experiment."
We all know some of the famous ones: Einstein wondered what
it would be like to be traveling at the front of a beam of light, or
again, moving through space in a glass elevator, and Plato tried
to imagine the mind of a slave who had spent his entire life un-
derground, chained up in a mine. Here is another thought
experiment, this one first dreamed up, or at least elaborated, if I
remember correctly, by one of my students.

Imagine a scenario rather like that of the Inrd of the Flies-
a bunch of kids stranded on a desert island--cxcept that these
are younger children, little toddlers who haven't yet learned to
talk. Imagine them somehow surviving on that island without
the help of any adults. Impossible? Don't forger rhat this is only
a thought experiment. So if you can permit yourself to imagine
such a situation the questions are:

l. Would these kids communicate? Would these insulated tod-
dlers, given enough time to develop a communication system
among themselves, without help from adults?

2. If so, would this system be anything like a true language?
Would it include a grammar? Or would it remain closer
to the level of animal communication, just a set of discrete
signs (not a fully syntactic system like, for example, ASL-
American Sign Language)?

3. If it resembled our language at all, at what level of gram-
matical sophistication? Would it, given as much time as you
like, match a two-, three- or four- or a ten-year-old's speech,
or a fully adult level, or what?

4. Suppose there were two such sets of young children on two
such islands and two languages developed. Given that the
vocabularies of these new languages were quite different,
would the grammatical structures be quite different too? Or
would there be any similarities?

There are probably many ways of grouping people's responses
to these questions, possibly an infinite number of ways. I'll set
out one possible way, one spectrum so to speak, ofphilosophi-
cal perspectives. At one end of the spectrum we can imagine a
kind of God-given or Platonic notion of Innate ldeas, or in this
case, to be more exact, of Innate Grammatical Structures, in the
mindfrom binh. Amodern Platonist, or a 'generative grammar-
ian' like Noam Chomsky, might say that we are born with a
'bioprogram' for language. So at one extreme we have what we
can call Mentalism, Innatism, or Platonism.

At the opposite extreme there is empiricism or behaviorism,
the notion that, in its medieval formulation, there is nothing in
the mind that was not first in the senses. For many people this
approach is identical with common sense. On this view all hu-
man beings acquire grammatical structures from their experience,
their environment, their training and in any case from outside
themselves. Behaviorists like B. F. Skinner thought of-think
of-language acquisition as the result of (mostly informal)
"conditioning."

Now we can look at some examples of student conversations
on this same topic. The transcription of these conversations along
with their analysis constitutes the final part of one of their final
"term project."

The first pan ofthese final term projects, or essays, included
a summary of one of those six articles, definitions of some key
terms, a paraphrase of a key passage and so on. The second part
is essentially the transcriptions of the conversations, or part of
them. With the help of these transcriptions the students com-
pare, in the third and final part of their projects, a specialist

(continued on page 6)
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How To Increase Error Production
(continuedfrompage 5)

(Scientific American) and a nonspecialist point of view. This is
why I ask students to choose someone to talk to who has no
academic training in the topic.

Some students, usually very few, have difficulty grasping the
idea that they should talk to somebody with no knowledge of
the subject. I remember one project written a couple of years
ago which included an interview with a graduate student in the
fibld in question. And sure enough this person showed no
genuine grasp of the issues but apparently felt compelled to
pont i f icate. . .

Conversely in another project a young man interviewed his
mother, a somewhat self-effacing and apologetic person. In spite
of what might be called her "attitude problem" (with respect to
henelfl her responses to the questions seemed to me highly in-
telligent and in any case strikingly similar ro some of the points
made in the Scientific American article her son had chosen for
comparison. The sad part of the story is that the son was so con-
vinced of his mother's ignorance and inadequacy he failed to
see the points of similarity. Worse, he tried to correct what he
thought were his mother's mistakes and in so doing showed his
thorough misunderstanding of some key elements of the article.

These two cases may be seen as the Scylla and Charybdis of
the method I'm proposing. No method is foolproof.

What follows are the convenations from two projects, one
done by a woman and one by a man. Here are the two examples,
in outline:

1. David chose his mother, Audrey, to talk to. She turns out to
be a teacher-but not to worry, she is an entirely unpreten-
tious person and reveals no special knowledge ofthe subject.

2. Stephanie, who considers herself an atheist, chose to talk to
her father, Bob, a lawyer with strong religious commitments.

1. David and his mother, Audrey
Here is David talking to his mother Audrey, the supply teacher.

David has asked his mother to imagine a group of people
stranded on a desen island; each individual inthe group isfrom
a cultural background with a language unique to itself. No one
can speak to or be understood by anyone else and they have no
connection with the outside world.

David has his own way of sening up the thoughtexperiment-
his version is closer to the historical conditions, as described by
Bickerton, which gave rise to Creole languages than the one we
have discussed (David may not have fully distinguished the
hypothetical from the historical). So stranded on his desert
island instead of toddlers, David has adults all speaking differ-
ent languages.

D[avid]: How would they communicate?

A[udrey]: How would they communicate?

D: Yes, would they use sign language; draw pictures in the
s a n d  . .  .  ?

A: Well, they would talk I guess!

D:They would talk.

A: Yes . . . you can only say so much with pictures.

D: O.K. . . . but what would they speak?

A: They would probably all speak the same language.

D: But what would that language be?

A: They would invent one I guess?

D: How?

A: They would decide on what the . . . it should be . . . how it
should sound.

D: What would it sound like?

A: It would sound like a mixture of all the languages, I guess.

D: So they would use words from all the languages on the
island?

A: Yes!

D: Would it be a complex language?

A: Probably not.

D: Why?

A: Well it would be hard for it to be complex; it would probably
be just a few dozen simple words.

D: Could it ever become more complex than that?

A: After a while maybe.

D: But it would become their official language, right?

A: Yes.

D: Well would their children learn it?

A:Yes.

D: If a similar situation occurred on another desert island. could
our island's new official language be the same as the other
island's official language?

A: No!

D:Why?

A: Because they would certainly use different words
couldn't be the same.

TheAPA Coqqltf,e on Teaching Philosophy is soliciting
propoials for sessions on any aspect o-f teaching Philoso-
phy to bepresented ai the 1998 Easrem and 19gg Pacifin
division rmrings. Full propogals or just ideas me welcorne.
Contwt ltosalind Ladd;:WheAton Cottege, Norton, MA
0fi66 or rladd@*heatonma*du. ,, 
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D: O.K., do you think that animals could somehow communi-

cate with people?

A:Maybe.

D: I mean communicate through language. Could they?

A:Probably not.

D: What is it that makes humans able to communicate and not
animals?

A: Intelligence, I guess.

D: Is that all?

Maybe not, but that's all David transcribed for us.

The spegch these island people invent to communicate,
Audrey suggests, "would probably be just a few dozen simple
words," in other words pidgin Or, more exactly, this is how she
suggests it would get started. Her approach to the problem looks
at first like a simple case of empiricism "After a while" she says
the children's speech might become "more complex." But, no,
not necessarily empiricism: "They would probably all speak the
same language" she says at first. Does she mean they would all
invent the same language?

David asks her whether "if a similar situation occurred on
another desert island" could the languages be the same? It's easy
to see why he wants to know. If the answer is yes, he will con-
clude that his mother believes in some kind of language organ
and a universal grammar. This time round, however, Audrey
seems to be quite sure that the languages could not be the same.

However, notice that the reason Audrey gives is that the is-
landers "would certainly use different words." But we already
know that Creoles around the world use different words. That,s
not the significant question. The significant question is whether
these two islands would develop the same or similar gra mmati-
cal stuctures. Unfortunately, instead of probing further and
generating a genuinely philosophical discussion, David changes
the subject-Could animals communicate with people? he asks.
Although this topic, given the scope of the course, is not as inel-
evant as it might seem at first sight, it is a bit of a cop-out, judging
from the transcription David has given us.

But what do you think? Was the exercise worth it? Is David
making any progress in, or towards, philosophy? Are there any
signs here that he has grasped the sense of what the argu-
ment is all about? Is there anything philosophical about his
conversation?

2. Stephanie and her father, Bob
Stephanie did not contribute as much as I would have liked to
our class discussions. When she did speak it was usually to help
out one of her less confident or articulate classmates. But actu-
ally just about everybody is less confident and articulate than
Stephanie, as we discovered when she presented this final term
project to the class at the end of the semester. I say all this be-
cause otherwise you might run away with the idea that Stephanie
is some brash hypenational teenager bullying her middle-aged,
probably overworked and evidently conscientious Christian

father, Bob. Ifyou had been there for her class presentation you
could not have felt that.

What she found was that Bob had great difficulty in giving a
spontaneous reply to some of her questions. Did he feel he was
being put on the spot, or was he simply aware of the generation
gap, orof the difficulty of making a simple old-fashioned church-
going Christian moral position sound credible to an adolescent
atheist at the end of the 20th century? stephanie recorded the
conversation and, among other things, carefully timed the de-
lays in her father's replies.

It will be clear at once that we are here witnessing the con-
frontation of notjusttwo generations but of two modes of thoughg
the scientific (Stephanie) and the religious (Bob). When Bob
sees language as one ofthe distinguishing characteristics ofthe
human we are reminded of the central thesis of Chomsky,s
Cartesian Lingnlstics-unlike the cries of animals, human speech
is characteristically stimulus-free and unpredictable:

S[tephanie]: So, maybe coming back a bit to before, um, when a
child is learning how to speak, ah now, you said before that
you didn't think a child would learn to speak if they were in
total isolation, right? But say the child is learning to speak,
and the child has lots of examples of the language it's learn-
ing, you know, hean adults speaking around him all the time,
um, how important do you think then, given that he hears
language all the time, is it that um, he's conected by the adults,
and that the adults purposefully try to teaah the kids how to
say things properly. How do you think, how important do
you think that is in the kid learning how to speak properly in
the long run?

Lapse of 12 seconds

B[ob]: I rhink it's ah, quite important. I don't know if the child
would learn to speak properly if he was never conected, I
guess it depends on the child; some children mimic more
than others do. So, but certainly I would say that correction
is very important for learning,

3 seconds

S: O.K., um, so, it's a very interesting thing that, it seems that
every $oup of humans on earth, even humans who have lived
in complete isolation from other humans for thousands of
years, say on an island or something, that they all make use
of a spoken language, as opposed to animals, who maybe
use noises and signals but who haven't developed this kind
of language. Um, what do you think is responsible for that,
do you think there's something special about humans that
makes them seem to instinctively develop language?

1.5 seconds

B: Yes, I do, I do, I think that, oh, it's because humans are made
in the image of god and other living things in creation, are
not. That's probably the, the, the most obvious reason for
that difference, between humans and all other forms of life,
other forms of creation; that other forms, ah, we often talk

.7 .
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How To Increase Error Production
(continuedfrom Page 7)

about what makes, what makes, ah' humans human, well one

of the things that makes them human is this ability to com-

municate through language. That's one of the distinctions of

a human being.

1 second

S: So, when you think of God, do you think of someone or some-

thing that sPeaks?

B: Indeed yes (no Pause)

S: Yeah?

B: Indeed. I do, that's one of God's attributes. In fact, ah, Jesus

Christ is called the Word for that very reason, that he was the

supreme um, way in which God communicated to humanity.

So, certainly it is one ofGod's ah, chiefcharacteristics, that

ah, is a God of communication.

I second

S: What about specifically in our brains, on more on just a physi-

cal level, in specific individuals? Do you think there's some-

thing special about the human brain, that allows language?

2 seconds

B: As compared to?

S: As compared to saY, a dog.

B: Yes indeed, I think there is.

I second

S: How would you imagine that works, is there a special part in

t h e b r a i n . . . .

2.5 seconds

B: I think so, I'm no neurosurgeon, or ah, neurologist, but ah, I

believe there is, yes, from what I'm told.

4 seconds

S: O.K., um O.K., so, have you ev. . . . So, kids learn how to

speak through the example of their parents, would you agree

with that? Through mimicking?

B: Umm, largelY, Yes.

S: Largely. Uh, um-why do you say largeiy?

I second

B: Well. I think they learn from their mentors, from those around

them.

S: Oh, O.K.

B: They may not be their Parents.

(overlapping and continuous)

S: They may not be their parents (whispered).

B: But ah, their ah, you know, from parents or from substitute

parents, theY learn.

0.5 seconds

S: Kay, so do you think that they learn vocabulary, like the par-

ent says, points to the uh, baby and says "baby," do you think

that they learn vocabulary from their parents as well as the

grammatical structure?

3 seconds

B : Y e s .

S: The grammatical structure is taught to the children, you don't

think it's something that-

B: Well, I think that it's absorbed, I think it's learned, it may not

be specifically taught, I don't, in fact I think in most cases it

is not taught, I don't think parents sit down with a two-year-

old, and teach them the rules of grammar. I think two-year-

olds pick up the rules of grammar gradually, simply by

mimicking and by being corrected perhaps.

Stephanie concluded that when her father could sense a clear

answer to a question in terms of his religious beliefs his replies

would come easily and rapidly' Bob believes God speaks to

man; God is a communicator using language-Jesus Christ is

called the Word for that very reason he says' Man is made in the

innge of God; man is not like the animals. When it is a question

of standard Christian doctrine like this Bob had no problems,

and there is no delay in his response: 1 second, 0 seconds,

Stephanie notes.

Bob's perspect ive here is  innat is t .  God and man can

communicate because man is created in God's image. This is

man's nature.

But when Stephanie asked her father to relate all this to the

structure ofthe brain, e.g., does speech have ". . . a special pan

in the brain?" he slowed down: 2.5 seconds. His answer was: "/

think so, I'm no neurosurgeon, or ah, neurologist, but ah, I be'

l i e v e t h e r e i s . . . . "

Though Bob believes God speaks to us he does not necessar-

ily think our granrmatical structures are God-given or inborn'

So to Stephanie's question "how important is it that he [the child]

is corrected by the adults. . . ?" he replies " . .. quite important,

I don't know if the child would learn to speak properly if he was

never corrected . . . " And when Stephanie tries to hint that the

grammar might be transmitted genetically (she says: "The gram-

ftretical structure is taught to the children, you don't think it's

somethingthat . . .  )  Bob repl ies wi thoutdelay "  . . .1 th inktwo

year olds pick up the rules of grammar gradually, simply by

mimicking and being corrected perhaps. " This is empiricist or

even behaviorist. Nothing innate here.

Stephanie makes the quite different kind of observation later

in her essay that to colrect someone's mistake of language is

really an exercise of power and assertion of status' Her father

corrects her often, apParently.

The experts we study in this course disagree about almost

everything, but there is one thing they all seem to agree about-

when it comes to helping children improve their language cor-

rectin7 their grammatical mistakes is a waste of time. Not all

.8 .
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the students buy that. And just the other day one of them, Lara.
qlme up with the suggestion that perhaps parents have an innate
tendency to correct their children's mistakes. Interelting possi-
bility. Stephanie's projecr had all the makings of aphilosophical
debate in the conventional sense ofthe term .philosophical'.
But for me to have started talking about Descartes would have
been gratuitous. The students truly appreciated her oral presen_
tation. I suspect that if they remember nothing else about the
course they'll remember that. Many a graduate seminar has less
substance.

Final Remarks
Students enjoy this exercise. One reason is surely that itputs

them in control. Some complain that it is disproportionately time_
consuming in relation to their other courses but my impression
is that while they know they put a lot into it, they also know they
get a lot out of it.

I enjoy it too. I can almost say llookforward to reading their
projects, if you can believe that. Well, at the very least, Iinjoy
reading the transcriptions of their conversations and seeing
their videos.

One last observation. Try as I may, and repeat instructions
as I do---often-there always seem to be some students who
miss the essential point of the whole thing. I've noticed two
common pitfalls.

1. Some of my students insist on interviewing someone who
fancies himself (its not always a he) to be an expert in the
field-psychology, zoology, etc.-so that insteadof getting
a fresh personal view based on personal experienci with
kids or pets or what have you, I am presented with, for ex_
ample, the secondhand and half-digested theories of a
self-important graduate student, or even a professor. ..My
mother has a Ph.D. in linguistics."

2. Other srudents choose appropriately unsophisticated people
to talk to (in a surprising number of cases it is a parent) ind
then proceed to quiz them in a way which shows that thev
think they have got the right answer - from the book_ani
that, look, their mother (or whoever it is) has got it all wrong.

Both of these spring, I take it, from the assumption that there is
one right answer and that some expert can be found who has it.
Mais non, non, et non! as the Quebec Anglos say. Can't you, I
plead with them, just listen to what some ordinary person has to
say? Let's just listen. What we hear may turn out to be essen_
tially the s:rme as what the expert says. Or, conceivably, it may
be right and the expert may be wrong. In any case you are talk_
ing to human beings: please have the decency to listen. And if in
the end you still think you have something to tell them, at least
find out what they thinkfirst.

In yourjob as a philosophy teacher do you do that?

From the President
(continuedfrom page 2)

expectations of what their education can mean. One of the rea_
sons that AAPT has succeeded over the yean is that it has hel@
philosophy teachers to remember this important aspect of their
task. Especially through its biennial workshop/conferences,
A|PT helps us all to gather ideas and lechniques so that we
might perform this task better. These workshop/conferences have
always introduced me to a number of inspiring colleagues who
themselves are striving to make education more enriching. I am
hoping to meet many more of you this summer in Mansfield.

*u",:;t";:;m:,
Universiry of Toledo

Toledo, OH 43ffi6_3390

NOTES

l. Art as Experience, volume ten of The Later Works of John Dewey,
ed. Jo Ann Boydston (Carbondale: Southern Illinois University pres;,
1987\,42.

That's it! Ptease send submissions to:

Tary Slonneger Hancock, Bmk Review Editor
AAPT
9417 Doral Ct., Suite 2
Louisville, KY40220 '

Internet aapt @j uno.com
*If you are inrerested in commendng on what you have found to
be useful in the classroom, but do not wish to write a full-lene&
(i,e., 50&'1000 word) revicw, you might consider wririne a s;;
mary for'The Butletin Board" in this newsletter.

David Fielding
Department of Philosophy

Dawson College
3040 Sherbrooke St. W

Westmount, PQ H3Z lA4
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tation. I suspect that if they remember nothing else about the
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substance.

Final Remarks
Students enjoy this exercise. One reason is surely that itputs

them in control. Some complain that it is disproportionately time_
consuming in relation to their other courses but my impression
is that while they know they put a lot into it, they also know they
get a lot out of it.

I enjoy it too. I can almost say Ilookforward to reading their
projects, if you can believe that. Well, at the very least, Iinjoy
reading the transcriptions of their conversations and seeing
their videos.

One last observation. Try as I may, and repeat instructions
as I do-*often-there always seem to be some students who
miss the essential point of the whole thing. I've noticed two
common pitfalls.

1. Some of my students insist on interviewing someone who
fancies himself (its not always a he) to be an expert in the
field-psychology, zoology, etc.-so that insteadof getting
a fresh personal view based on personal experienci with
kids or pets or what have you, I am presented with, for ex-
ample, the secondhand and half-digested theories of a
self-important graduate student, or even a professor. ..My
mother has a Ph.D. in linguistics."

2. Other students choose appropriately unsophisticated people
to talk to (in a surprising number of cases it is a parent) ind
then proceed to quiz them in a way which shows that thev
think they have got the right answer - from the book_ani
that, look, their mother (or whoever it is) has got it all wrong.

Both of these spring, I take it, from the assumption that there is
one right answer and that some expert can be found who has it.
Mais non, non, et non! as the Quebec Anglos say. Can't you, I
plead with them, just listen to what some ordinary person has to
say? Let's just listen. What we hear may turn out to be essen_
tially the same as what the expert says. Or, conceivably, it may
be right and the expert may be wrong. In any case you are talk_
ing to human beings: please have the decency to listen. And if in
the end you still think you have something to tell them, at least
find out what they thinkfirst.

In yourjob as a philosophy teacher do you do that?

From the President
(continuedfrom page 2)

expectations of what their education can mean. One of the rea_
sons that AAPT has succeeded over the years is that it has hel@
philosophy teachers to remember this important aspect of their
task. Especially through its biennial workshop/conferences,
AAPT helps us all to gather ideas and lechniques so that we
might perform this task better. These workshop/conferences have
always introduced me to a number of inspiring colleagues who
themselves are striving to make education more enriching. I am
hoping to meet many more of you this summer in Mansfield.

,ou",iit"i!i2?!,i|,
Universiry of Toledo

Toledo, OH 43ffi6_3390

NOTES

l. Art as Experience, volume ten of The Later Works of John Dewey,
ed. Jo Ann Boydston (Carbondale: Southern Illinois University pres;,
1987),42.

materials reyiewed must have achrally been used by you
rn the clas$room;, and review$ should include: ,
. a description of the use you made of rhe materials
. a discussion of Student responses to the materiils
' a surnmary o-f the results :
. reviews should be 500 to 1000 words long.*

That's it! Please send submissions to:

Nancy Slonneger Hancock, Bmk Review Editor
AAPT
9417 Dqtal Ct., Suite 2
Louisville, KY40220

Internet: aapt@junoiom

*If you are interested in commenring on what you have found to
be useful in the classroom, but do not *ish to write a fu.ll-lensth
(i.e., 50G'10@ word) review, you might consider wiriqs a s;;
mary for'The Bulletin Board" in this ncwsletter.

David Fielding
Department of Philosophy

Dawson College
3040 Sherbrooke St. lA

Westmount, PQ H3Z lA4
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f,'ocus: Teaching Ethics and Teaching Critical Thinking

8:fif--10:fi) SESSION I
Chair: Betsy Decyk, CSU-[,ong Beach

t:fi)--t:l0 WELCOME: Betsy Decyk, CSU-Long Beach

E:10-9:45 CONCURRENTWORKSHOPS
I. "Cognitive Heuristics and Biases"
lrah Savion, Indiana University

tr. '"Ilnching Applied Ethics as Service karning"
Jerry Kapus, University of Wisconsin-Barron County

9:45-10:10 NETWORKING OVER COFFEE

The Third APALAAPT Teaching Seminar
Thursday, May 7-8:00 a.m.-72:30 p,m,

10:10-12:30 SESSION II
Chair: Robert Timko, Mansfield University

10:10-10:20 INTRODUCTION: Robert Timko

10:20-11:20 TUTORIAL I: "How Not to Teach Ethics:
Internalism and Externalism in Ethics"
William Hughes, University of Guelph

ll:?bll2zT TLI'IORIALtr: "HowToThinkAboutWeirdThings"
Ted Schick, Muhlenberg College

12:20-? CLOSING DISCUSSION
Facilitators: Eric Hoffman, Executive Director, APA: Ken
Cooley, University Of Wisconsin-Waukesha

In attendance: R. HART, M. LENSSEN, R. TIMKO, A. WIL-
SON, B. DECYK, and J. CAMPBELL.

The main issues that we considered were three:

1. What procedures we need to adopt to replace our retiring
officen: R. HART as Treasurer and M. LENSSEN/D. CLOSE
as newsletter editors.

The sense of the group was that we need to go into the meeting
at Mansfield with identified individuals willing to assume these
responsibilities (so that they can be introduced around, familiar-
ized further by the incumbents, and approved by the Board or
membership as appropriate).

To attain this end, we agreed to think about potential candi-
dates. There will also be "advertisements" placed in the next
edition of the Newsletter detailing the positions and their avail-
ability, and requesting applications. Further efforts may be
necessary to reach our pre-conference goal. A related issue was
a reminder that we need to survey informally all of our other
officers to see what other positions may be coming vacant.

2. Our main interest was the upcoming meeting in Mansfield.

WILSON spoke about the number of proposals that had arrived,
whether with him or with L .MOON, and about their effors to
set up three "keynote" sessions.

TIMKO spoke about the local arrangements at Mansfield
University: shuttles, classroom and sleeping facilities, meals,
daycare, recreation, costs, outside excursions, etc. (The in-
formation that has been gathered was to work its way onto
the website).

The second mailing-inviting individuals to come to the
conference-was the next topic. The contents of this mailing
were to be a skeleton of the program, a description of the cam-
pus and area, a registration form, etc. (All of this material will
be duplicated on the webpage.) WLSON thought that it would
be possible to prepare and blanket-mail this mailing c/o the Uni-
versity of Cincinnati.

The third mailing-the specialized mailing to doctoral pro-
grams in the target area-will detail (in addition to what is in the
second mailing) the special seminar and contain an application,
and a special registration form,

3. It was the sense of the group that it would be a good idea for
AAPT to institute a pair of awards.

a. The first was a sort of "distinguished service toAAPT award,"
to be given as warranted to individuals whose long-term ef-
forts on behalf of AAPT have contributed significantly to rhe
society's development and success. CAMPBELL will be
working up the nature of the proposal, the nature of the ac-
tual award, and a list of potential candidates.

b. The second was a sort of "distinguished service to philosophy
teaching award," to be given as warranted to individuals
whose long-term efforts on behalf of philosophy teaching
have contributed significantly to the advance of philosophy.
WILSON will be working on the specifics here, in part be-
cause we would hope to get a "keynote" type contribution at
Mansfield from the honoree(s).

Meeting was adjourned.

Jim Campbell
President

.10 .
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Conference Update
(continuedfrompage 1)

rrray be purchased and prices will be posted. Children under five
will pay half-price for a meal plan ticket-$28.8S.

Planning a Side Thip
While at the Conference?
The conference committee is planning on setting aside one af_
ternoon for individuals or groups to visit local attractions. In
order to help plan these activities, the committee would like some
feedback. Which of the following activities might interest you
and your family?

l .

2.

3 .

4.

5 .

6.

A Walking Tour of the Pennsylvania Grand Canyon

Honeback Riding

A Visit to Corning, New York and a Tour of the Glass
Museum

AVisit to the Finger Lakes Wine Country and Wine Tasting
A Golf Package

Having a Volleyball, Basketball, or Softball Game on Site
7. Other

Send your responses by e-mail to Bob Timko at rtimko@
mnsfld.edu

After eight (8) years as AAPT Treasurer it is my intent to step
down following the August 1998 workshop/conference at
Mansfield University. I think it is time to allow new blood and a
fresh perspective to function at the officer level.

The Treasurer works closely with the president and Execu_
tive Director regarding the ongoing financial affairs of the
organization. Principal responsibilities include: I ) maintaining
AAPT bank accounts including the review of monthly state_
ments, 2) payment of authorized bills and expenses, 3) depositing
of all monies forwarded by the Executive Director,4) providing

financial support services and counsel to the organizen ofAApT
conferences, and other duties as assigned. The Treasurer works
at the pleasure of the AAPT Board of Directors.

Those interested in being considered for the position ofAApT
Treasurer should contact either the president or Executive Di-
rector at the earliest possible date.

It has been my pleasure to serve the organization in this ca_
pacity, and I pledge my support in effecting a smooth transition
to the next Treasurer. Thank you.

Richard E. Han, MPTTreasurer

We are announcing our resignations at coeditors of AApT
News, effective Augusr 4,1998. The person(s) appointed to
the position must be wil l ing to begin work at that t ime, pre_
paring the final 1998 issue for publication in November. AApT
News is published in Spring (March), Summer (July), and Fall
(November).

Editing AAPT News requires both copy editing and organi_
zational skills. The editor must also have up-to-date computing
skills to prepare the articles for the typesetter, communicate with
AAPT board members, and to receive newsletter submissions
via e-mail or on diskette. Page composition, typesetting, print_
ing, and mailing are provided under contract with the philosophy
Documentation Center. The editor and the pDC typesetter work
together on newsletter design. The editor must have sufficient
institutional support for secretarial work, telephone, fax, and

parcel service, up-to-date Internet e-mail (binary attachment
support required), and up-to-date computer software. ApAmem_
bership is important for the editor, given AApT's strong relation_
ships with the divisions of the APA.

We will provide transitional support to the new editor(s) by
phone and e-mail, so the learning curve should not be terribly
steep. Ifyou are interested in applying for the editor's position,
please contact AAFrI President Jim Campbell at jcampbe@
utnet.utoledo.edu with a copy to one of us.

We thank the AAPT membership and board members, our
contributors, and our readers for your support over the many
years, and we wish the new editor the very best.

Daryl Close
Tffin University
dclose @ compuserre.com

Mark Lenssen
Ohio N orthern lJnive rsity

m-lenssen@onu.edu
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American Association of
Philosophy Teachers

Membership Dues Form

Memberships are for the period beginning with date of payment of dues. Upon receipt of dues,

your name will be placed on the mailing list and you will receive AAPT News beginning with the

next issue scheduled.

The expiration date of your membership will be listed on the address label for each newsletter. If

you have any questions about the status of your membership, please feel free to contact the

Executive Director by e-mail at "aapt@music.transy.edu" or write to: Dr. Nancy Slonneger,

AAPT, Transylvania University, l,exington KY 40508.

_f{.-

1 yr 2 yrs.
$20 $30

. . .$12  $20
itus , . $12 $20

-ife $500
The full amount for life membership may be

id over the period of one year)

MEMBERSHIP BENEFITS
INCLUDE: ,:n-

* Discount on conference registration
* Subscription to AAPT News
* Subscription to AAPT-L (upon request)
* Access to the AAPT Web Paee

Please detach and return this form with your membership dues to: Dr. Nancy Slonneger. AAPT,

Transylvania University, 300 N. Broadway, Lexington, KY 40508.

Name:

Address:
City: State/Province:

Telephone: (W)

Country
Zip (+47 (H)

E-mail Address

Is this a renewal _ or new membership _?
Please check membership type: Regular _ Student _ Emeritus _ Life _
Do you need a copy of the AAPT Constitution? Yes No

TOTAL AMOUNT ENCLOSED: $


