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About AAPT: Founded in I 978, the American Association
of Philosophy Teachers (AAPT) is devoted exclusively ro the
advancement and improvement of philosophy teaching at all edu-
cational levels. Since the first Workshop/Conference in 1976,
over 2,000 philosophy teachers have attended sessions at loca-
tions all over the United States and Canada. As always, the
AAPT's goal is to host an educational, informative, enjoyable,
noncompetitive conference, where those interested in the teach-
ing of philosophy can bring their families to share in the
experience.

About Mansfield: Mansfield Universiry is located in rural
Tioga County in North Central Pennsylvania about thirty miles
south of Corning, New York and fifty miles north of Williamsport,
Pennsylvania. tliking, rafting, cycling, horseback riding, canoe-
ing, swimming, shopping and sightseeing opportunities are
available only minutes away.

How to Propose a Workshop: Interactive workshops on
any area, problem or aspect of teaching philosophy are welcome.
We especially encourage workshops which demonstrate the use
of technology in teaching philosophy, collaborative learning
models, strategies for using service learning in the classroom,
and innovative ideas and techniques for teaching introductory
courses, critical thinking, ethics, applied ethics, aesthetics, phi-
losophy of religion and feminist philosophy. You may send more
than one proposal.

For each proposal, send four copies of the following:
. Cover page (separate from the proposal) which includes:

(a) your name, school affiliation (if any), address and phone
number, (b) title of proposed presentation, (c) anticipated
length of presentation (60 or 90 minutes), (d) style of pre-
sentation (e.g., workshop, poster, conversation, demonstra-
tion, etc.), (e) a list of any special equipment needed, and
(f) a one-paragraph abstract (100-200 words) suitable for
use in the conference program.

. Proposal (one to three pages) which includes: (a) the title
of your presentation, but without your name (for blind
reviewing purposes), (b) a summary of your presentation:

what it covers and seeks to achieve; its methods and tech-
niques; what participants will do and experience, (c) a list
of handouts and materials you plan to provide, and (d) any
additional information which the program committee might
need to know in making its selections.

Wherrc to Submit Proposals: Proposals may be submitted
via e-mail or U.S. postal service (snail mail). For snail mail,
send four copies to: Arnold Wilson, University College - Univ.
of Cincinnati, 3304 French Hall, Cincinnati, OH 45221-02A6.
For e-mail, send in ASCII (text) format to Louisa Moon at:
lmoon @ mcc.miracosta.cc.ca.us

lst deadline for proposals: December l, 1997

2nd deadline for proposals: December 15,1997

Note: Proposals submitted by the I st deadline date will be
given preference in the schedule. Proposals submiued by the sec-
ond deadline date will be accepted as schedule space permits.

Any questions may also be addressed to Louisa by phone
(7 60\ 7 57 -2121 x6241 or e-mail.

See the Conference Website for More Information:
http ://wnrv. mnsfl d.edu/depts/philosop/98confin.html
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METHODS

I guess by this time we can all admit that'we are glad to be

back in the classroom after a summer of doing other things' One

of the 'things' I was doing was spending some time thinking

about teaching. (I suspect that I am not alone here') One of the

issues that I was especially puzzling over is the method of teach-

ing philosophy classes, especially in beginning courses like

"Introduction to Philosophy" and "Introductory Ethics'"

As I recall from my undergraduate days when I took these

classes, the main activity in the classroom was the attempt to

find the argument in the reading assigned for the session and

then to evaluate that argument related to justice or the self (or

whatever our larger topic was). I also recail that this seemingly

valuable activity often degenerated into something less' On the

part of the students, the failing resulted all too often from our

lnsufficient preparation---+ither with the reading, or with life-

that handicapped our efforts to contribute in any meaningful way

to the discussion. On the part of the instructor, the failing re-

sultecl all too often from what I think is a flaw within the afgument

model of philosoPhY teaching.

While it is not a bad model in itself, in the hands of an in-

structor who has forgotten that arguments arc the machinery of

philosophy, not its soul, the argument model can become a sim-

pfifying device that short-circuits inquiry' Can we assume' for

"*u*pi", 
that a philosophical argument is understandable on its

own, or is there a need to know more about the cultural aspects

of thephi losopher 's l i feandwork?Isour interest inevaluat ing
the argument itself, and consequently inclined toward the devel-

oprn*nt of tounter-examples, or are we attempting to understand

the idea or perspective that is being articulated, however

(un)successfully by means of the argument?

Over the years, I have tried on occasion to make use of the

argument model in my teaching, but never with much success' I

am muctr more comforlable with a model that, for want of a

better name, I will call the person model of teaching' Rather

than attempting to extract the argument of a philosopher from

the selected reading without any concern for the philosopher's

larger life, the person moclel comes to the position being argued

foiindirectty, only after an attempt to understand the author's

larger picture of which the material under examination is a part.

This person model is thus neither an easy method to use' nor a

quick one. We cannot simply attack, for example, a Platonic dia-

logue or a Cartesian meditation with a single-minded focus on

the words. I have to consider the larger meaning of culture and

the author's Place in it.

My recent worrying has not been related to whether I should

continue to do what I do. The person model will remain my pri-

mary method of teaching in introductory classes' My worrying'

James Campbell
The Universit! of Toledo

rather, has been over attempting to devekrp the pedagogic prin-

ciples behind this method. I cannot clairn, for example, as some

other philosophy teachers can, that I am teaching students to

argue better by developing their skills to articulate and defend

their positions. What I am attempting to develop in my students

is something different: the ability to 'distance'themselves from

their ideas, to 'step outside' what is familiar and to enter into a

new perspective. The goal of this person model is to help stu-

dents become better interpreters ofthe perspectives ofothers so

that they can use these additional perspectives to address philo-

sophical, and other, questions.

While my pedagogical principles are not fully developed'

my theoretical justification comes from the works of George

Herbert Meatl, the American philosopher and social psycholo-

gist.r Central to his work is an internal dialogue between the

values and traditions of one's society (which Mead calls the "me")

and one's choosing to make use of or react against this inherit-

ance (which he calls the "I")- In his terms, thc model I am using

focuses upon the "me" portionl and I am attcmpting to furnish

the students with more material from thesc traditions to make

use of, or against which to rcact.

For example, in a unit in an introductory class considering

the nature of a work of art, I tind myself far lcss intcrcsted in

(continued on page 3)
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TEACHNG PHILOSOPHY SESSIONS
AT APA.EASTERN MEETING
Sunday, December 28-11:15 a.m. -l:15 p.m.-Room 301

Topic: Philosophy and Life at Tlvo-Year Colleges
Session One

Chair:Lowell Kleiman
Speaker: Gertrude Postl, 'The Undifferentiated Manifold:

Philosophy at the Two Year College"
Commentator: Allyson Robichaud

Session TWo
Speaker: Joram Graf Haber, "The Value of Life"
Commentator: James Pearce

Sunday, December 28-11:15 a.m.-1:15 p.m.-Room 304
Topic: Teaching Chinese/Asian Philosophy
Chair: Xunwu Chen
Speakers: Peimin Ni, "Teaching Chinese Philosophy On-site"

Robin Wang, "The Mutual Development of Teaching and
Learning-Confucian Method of Teaching Chinese
Philosophy"

Commentator: Xinyan .Iiang

Sunday, December 28*11:15 a.m.-l:15 p.m.-Room 404
Topic: Why Philosophy is Marginalized in American Higher

Education, Part II
Chair: John .d. Loughney
Speakers: Vincent Colapietro, Fred Gillette Sturm, Robert C.

Neville, Robcrt Ginsberg
Respondents: Herman J. Saatkamp, Jr., John Lachs, John A.

Loughney

Sundayr December 28 - 5:15 p.m. - 7:15 p.m. - Room 301
American Association of Philosophy Teachers

Chair: Jim Campbell
Presenters: Gail Presby, "Teaching African Philosophy in

the Introductory Philosophy Curriculum"
James P. Friel, "Teaching the Philosophy of Volunteer-

ing and Cit izen Apprent iceship in the Phi losophy
Curriculum"

Richard Hart, "Teaching American Philosophy in the In-
troductory Philosophy Curricul um"

Jim Campbell, "Teaching American Philosophy in the In-
troductory Philosophy Curriculum"

Sunday, December 2E-5:15 p.m.-7:15 p.rn.-Room 308
Topic: Integrating Race and Gender into Philosophy Classes:

A Discussion
Chair: Mark D. Morelli
Speakers: Julie M. McDonald, Arnold L. Fan

Sunday, December 28-7:30 p.m.-10:30 p.m.-Room 304
Topic: Ethical Issues in Undergraduate Education
Chair: Randall Curren
Speakers: Maflin Golding, "Intellectual Respectability and the

Marketplace of ldeas" ( I 997 APE Distinguished Lecturc)
Karen Hanson. "Curricular Controversies"

Robert Gurland, "Teaching Virtue: A Moral Imperative"
Respondent: Martin Golding (to Hanson and Gurland)

Monday, December 29-9:00 a.m.-ll:ffi a.m.-Room 305
Topic: Panel on Creating Textbooks in Philosophy

Session One
Authors' Perspectives

Panelists: Steven M. Cahn, Eugene Kelly, Ed. L. Miller,
Louis Pojman

Session T\vo
Editors' Perspectives

Panelists: Ted Bolen, Ken King, Sarah Moyers, Gre-
gory Pence

Monday, December 29 - 1;30 p.m. - 4:30 p.m. - Room 301
Topic: Augustine
Chair: Philip L. Quinn
Speakers: Peter King, 'Augustine on the Impossibility of

Teaching'
Gareth B. Matthew, 'The Socratic Augustine'

Respondent: William E. Mann

From the President
(continuedfrom page 2)

pushing for a definition that would yield the necessary and suf-
ficient conditions for some object's being a work of art than in
uncovering why humans as we know them all seem to produce
and value art. I am less interested in fonnulating evaluative cri-
teria, or in deciding whether the artist's intentions are relevant
to these critcria, and more interested in issues like the role of
museums in society, the familiar distinction between the artistic
and the practical, and possible connections among such activi-
ties as music-making and souvenir-collecting and story-telling
and sports-watching.

I am not proposing that the pcrson model take over in in-
troductory philosophy classes. (Even I use other models on
occasion.) Students need to sharpen their skills at personal ex-
pression, and they need to develop their evaluative skil ls in a
public arena. But I firmly believe that they will have more ro
express if they are rnore familiar with the idea and perspectives
of others, and they will be better able to evaluate if they can
considcr the positions under evaluation from a number of differ-
ent points of view.

What do you think about such methods of teaching philoso-
phy? Is there another model that you use? This is just one of the
topics that we can discuss when we assemble again in July at
Mansfield University.

, 0,, ", i f n?,' i:::i:: :',
IJniveisity of Toledo

Toledo, OH 43606-3390

NOTES

l. See especially; George Herbert Mead, Mind, Self and Society from
the Standpoint of a Social Behaviorist, ed. Charles W. Morris (Chi-
cago: University of Chicago Press, I 934).
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Aregularfeatare 0f AAPT News sharing cnurse materials anil classruum expertences
Replies to the editors or the suthor are welcome

Introduction
There are certain problems and frustations that present peren-
nial challenges to the educator. These are (1) how to motivate
students to participate in the class, (2) how to determine what
materials to cover within the course's time limitations, and (3)
how to balance lecture material and in-class discussion.

As Internet access becomes more universal and, in particu-
lar, as colleges and universities modernize and enlarge their
computer systems, these problems, and the inevitable compro-
mises that result, will become less difficult to negotiate. The
tools and services ttr"at the Internet offers, in addition to marvel-
ous research capabilities, will allow instructors to concentrate
on the more essential course materials without the usual sacri-
fices in instructor-student and student-student interaction and
discussion. Educators will no longer have to decide whether
lectures or in-class discussion are more valuable. These tools
and services will also present unique opportunities where stu-
dents can participate without the usual concerns that limit
in-class participation.

One such service that is available on almost all campus com-
puters, and which represents an important tool that the instructor
can use, is e-mail. While e-mail alone has little value as a class-
room tool, except as a means to contact students, in combination
with certain software that is also available at most universities
and colleges, plain and simple e-mail can become the e-mail
discussion list.

In this paper I will explore the e-mail discussion list as a
classroom tool and explain its structure and possible uses as an
addition to the traditional classroom repertoire.

E-mail Discussion Lists
First, the basics (to those familiar with e-mail discussion lists I
apologize, as this is quite basic). Imagine an association whose
members live over a large geographical area. To facilitate com-
munication, the association decides to appoint one member as
the association's administrator. To communicate with the others
in the association a particular member sends a message to the
administrator, who then duplicates the message, consults the
membership list, and sends copies to all the othermembers. While

Mark H. Dixon
0hio N orthern U niversitv

this procedure does maintain communication between the
association's members (and even represents a slight improve-
ment over a procedure that requires individuals to duplicate their
own messages and send to all the other members), this is, to be
sure, a cumbersome and tedious process. Imagine, however, that
the messages the members send to the administrator arrive in
seconds and that it is possible to automate the administrator's
role so that the other member's copies are also sent within sec-
onds. This, in essence, describes an e-mail discussion list. These
lists combine automatic administrative processes with normal
e-mail technologies to create, what appears at the user level to
be, a discussion between the list's members. A special program,
the most common being LISTSERV or Majordomo, acts as the
list's administrator. The program handles all subscription and
information requests, maintains the membership list, and routes
all messages between the list's members. The process is simple,
fast and effective. Diagram I illustrates a basic e-mail discus-
sion list confi guration:

Diagram I

To communicate to the list all a member needs to do is send
a message to the program, which then passes it on to all the
list 's members.

List Orvncr
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While all the members can contribute to the list and can
subscribe and unsubscribe themselves, the list owner is the sole
individual that has complete administrative control over the list.
The list owner determines who can subscribe and whether sub-
scription requires the owner's approval. List owners can also
unsubscribe or remove participants at their discretion. The list
can even be set up so the owner acts as moderator, i.e.. must
approve the messages that the members receive.

Other possibilities are that the list software can archive the
messages so that it is possible to search through them and rather
than receive each message as it arrives it is possible to receive
the messages as a "digest" that contains all the messages over a
specifiable period.

The control that the list owners have over the lists is, in part,
what makes them such versatile and valuable classroom tools.

E-mail Discussion Lists
as Classroom Tools
E-mail discussion lists are quite common on the Internet. In-
deed, there are several thousand Internet-wide lists, i.e., lists
available to all institutions who wish to subscribe to them, and
(at a guess) thousands more lists that are location specific, as in
the class lists under discussion here. The crucial question, then,
is what can I, as an educator, do with an e-mail discussion list?
What follows are the most valuable uses I have been able to
discover.

( I ) The most obvious, and perhaps most basic, reason to use an
e-mail discussion listserve is that it represents a convenient
mcans to contact the entire class with important news, no-
tices or schedule changes. One simple message to the list
and the list software does the rest.

(2). Another important, though still rather basic, use is that it
offers a means to get handouts and other supplemental ma-
terial to students who can, at their leisure, read, save or print
out the material.

(3) The e-mail list also offers the means to go into more detail
on points or questions that arise in class, but which there is
no time to cover during the class or which the instructor
was unable to answer at that time.

(4) In the same vein it allows the instructor to provide the stu-
dents with amplifications on or additions to lecture notes,
or even the lecture notes themselves.

(5) On the student side, it offers an excellent forum where the
students can inquire about issues that arise in class or about
assignments (this latter can be quite invaluable as it allows
other students, who perhaps have the same question, to re-
ceive the same information).

(6) E-mail lists are also excellent media through which to en-
gage in general discussions on specific topics or issues,
i.e., they allow students to interact with other students as
well as with the instructor, and to pursue these issues in
some detail.

(7) On a more elaborate level, e-mail lists also are invaluable
as a means to construct and engage in activities where
students can assume various roles and interact with other
students and the instructor while in those roles.

While e-mail discussion lists are invaluable as concerns (1)-(5),
it is with (6) and (7) that these lists excel as classroom tools. and
I shall discuss these in a bit more detail.

B-mail Classroom Discussions
E-mail discussion lists represent excellent general discussion
forums where the instructor poses questions and then encour-
ages (and directs) the discussion through comments on the
students' responses. The original idea was to begin the discus-
sion with some rather controversial statement or question and
then allow the students to more-orless dictate and control the
discussion's course. In retrospect this was rather idealistic since,
without some motivation or incentive, simple inertia becomes a
serious problem with most students. Thus I made the decision to
assume a more active role in the discussions. I began to post, at
regular intervals, questions that I thought would incite responses
and then to synthesize the common responses and to react to
them with either comments or additional questions. I would also
request that students enlarge upon their own ideas in order to
encourage their participation. It is important here, I believe,,to
praise the exceptional messages as well as to correct those mes-
sages that contain poor or incorrect responses.

This approach had much greater success. When given a ques-
tion to consider and an open forum in which to presenr their
responses, students began to paflicipate and to interact with one
another as well as with me. There was, at the highest point, al-
most 507o participation in the list, with about 35Vo regilar
participation. Given how difficult it can be to motivate students
I consider this a success ! One unforeseen benefit was that those
students who were reluctant to participate in-class often had no

(continued on page 6)

Submissions on disk or as e-mail binary anachnrcnt$ are
much apprcciated. Most major PC word processor file for-
mat$ are fine although formatting is best preserved in
Microsoft Word for Mndows 6.0, Microsoft Word for
Macintosh 6.0, and WordPerfect 5.1. We prefer MS-DOS,
but both DOS and Macintosh diskene formats can be read,
If you submit a file on a Mac diskette, be sure to save your
file in text (ASCtr) format just in case we can't read your
word processor's file format (e.g., MacWrite tr). please
include a paper copy of your submission.

Files may be sent as e-;mail from virtually any e-mail
system to dclose@compus€rye.oom, or by FAX to 419-
M:l-gffis.If you need help, call us ar 80G968-6446 exr.
3a40 (Trffin univenity) or 419-772-219? (OhioN
Univenity) hg editors : ': ,,,irr,:::;rr;1 ,,1,,,,,
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E-Mail Discussion Lists in the Classroom
(continuedfrom page 5)

such reluctance to participate on the list, and in some cases even
overcame their reluctance and began to participate in class.

The Imitation Game: An Illustration
In "Computing Machinery and Human Intelligence," Alan Tur-
ing proposes a test to determine under what conditions it is
appropriate to ascribe thought processes to a nonhuman being.
As an introduction to this test Turing discusses another game,
the imitation game. In Turing's opinion, the imitation game, with
its focus on gender ascriptions, illustrates what is special about
thought ascriptions. The imitation games has three participants.
a male, a female and an interrogator. Under ideal circumstances
the three are in separate rooms and communicate through com-
puter terminals. It is the interrogator's goal in the game to
determine which participant is the male and which is the female
through their answers to questions the intenogator sends to the
participants over the computer terminals. The male's goal is to
attempt to undermine the interrogator's decision and the female's
goal is to assist the interrogator to reach the conect determina-
tion. The practical consequence, then, is that the male attempts
to 'imitate' the female in order to fool the intenogator, i.e., the
male lies, while the female participant, in general, tells the truth'
The sole information the interrogator has to base the final deci-
sion on, then, are answers the participants give to the questions'

When I discuss rninds and persons in class I spend some
time on the imitation game and its successor, the Turing Test' lt
is instructive to see the precise differences in the assumptions
that undedie these thought experiments and to determine what
each can be said to prove. Whenever possible, then, I have the

students go through the imitation game in class'

Since the equipment to do this over computer terminals is

unavailable in the classroom, this means that we have to do it in
person, and this can be quite difficult. The e-mail discussion list,

however, offers a excellent forum through which to conduct the
game. I choose the male and female participants in secret (and

discuss their respective roles with them) and then give the
interrogator's role to the other students in the class. Their goal,
then, is to post their questions to the participants on the discus-
sion list. The questions can be on whatever topic the questioner

chooses, and can be to either one or both ofthe participants' The
participants write answers to the questions and send them to me

so that I could remove their return addresses (this is crucial oth-
erwise it is possible to determine who the senders are through
the return address headers that all e-mail messages contain). I
then send the answers on to the discussion list. Once the ques-

tion and answer period is over, we discuss the results in class.

While the entire exercise is perhaps more instructive in
what men and women consider to be male and female ideas
and attitudes than in what it means to be a particular sex or
gender, the game is, in most cases, a success. Indeed, participa-
tion on the list often rises to its highest level during the game.

In general, with assignments or exercises where students

can assume roles, e.g,, with case studies in an ethics class, the e-

mail discussion list represents an invaluable resource. In a manner

similar to the imitation game, it is possible through e-mail lists

to create virtual consultancies, where students assume roles and

then deal with particular problems or issues, or to organize stu-

dents in small groups and give each group separate issues to

discuss. The possibil i t ies are l imitless.

Advantages and Disadvantages
to E-mail Discussion Lists
The advantages to the instructor are obvious. E-mail lists repre-

sent the chance to both supplement in-class lectures with

materials that there would otherwise be no time to consider and

to explore the issues the course does cover in greater detail. It

also offers the instructor a chance to interact with more stu-

dents, and to a grcater degree, than would otherwise be possible.

On a practical level, when emergencies occur the e-mail l ist

allows the instructor to contact the entire class with a single e-

mail message.

To students, e-mail discussion l ists can be no less invalu-

able. Despite all attempts to create an environmcnt conducive to

discussion, the classroom does frighten and intimidate some stu-

dents. Whatever the causes, it can be a real battle to ovgrcome

these barriers. With the e-mail discussion list, however, there is

a dramatic changc in the dynamics. The interaction is much less

formal, participation is more impersonal, and there are also no

time pressures. Given all this, the studcnts had less hesitation to
participate and to contribute their own ideas. The conrputer tne-

diation appears to provide a distance that rcduccs whatevcr thrcat

these students perceive in class. In some cases students who said

litt le in class, but were regular participants in the e-mail discus-

sions, even came to participate on a more regular basis in class.

Perhaps the biggest problem that e-mail discussion lists pose

is their t ime consumption. Once the students began to partici-

pate on a regular basis, I spent, on average, one hour per night

on the l ist. Since I can connect to the l ist at home, however, I

could do this whenever I chose so the inconvenience was mini-

mal. The ideal is to start the discussion and then allow the students

to continue on their own. I found that on occasion this did hap-

pen and student participation alone was able to sustain the

conversation. Possible solutions to the occasional lapscs in par-

ticipation might be to assign students as discussion moderators

on specific topics, or have them post papers or other class as-

signments and allow fellow students to comment.

Student Messages and Responses
What follows are actual messages that students sent during a

discussion about persons and the differences between animals

and human beings. I believe most instructors would agree that,

even when there is time, to maintain a discussion at this level in

class is quite difficult.
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( 1 ) From: L. W.:

Today's discussion helped me understand a lot of these things
too. In class we kept bringing up things that showed how
we are different from animals and what sets us apart from
them. i really don't think we are THAT much different from
them if we think in basic terms. The "thing" that makes us
different from animals is the level at which we use [our
cognitive abil it iesl. No, M.D.'s cats DON'T sit at home in
front of the fireplace thinking about nuclear fission, or dif-
ferent ways to save the world, or even what homework they
have to do for class tomorrow. But I think they DO still
have cognitive processes that let them think and feel and
experience emotion, just like humans do. Even if you com-
pare human beings, we all think on different levels too,
don't we?

From: B.  M, :

Okay, think about this.

I have read J. M.'s and L. W.'s statements, but I think that
something needs to be added to them. The biggest differ-
ence between humans and animals in their thinking is
that humans can realizc that they are thinking. Our cogni-

tive process[esl have this extra level to lthem] that makes
us unique from all other life lbrms and indeed makes us
persons.

One could approach the [reasoning] dog in the same way.
Dogs may [reason], however, they cannot realize that what
they are doing is [reasoningl. Persons can.

Now, tr don't want anyonc to think that I'm a bad person,

but I have to think that if anyone, hurnan or animal, is not

capable ofthis realization for any reason, he or she is not a
person. I 'm not saying that we should treat them as non-
persons (the mcntally handicapped, etc.), but I think that
you have to see the fact that there is a difference between
them and us. In fact, in comparison to us, they are more

similar to animals than they are to persons. I don't want
anyone to take that the wrong way. I'm not suggesting that
we treat thern as animals. I'm merely suggesting that they
may not (in the phiiosophical sense) be able to be consid-
ercd persons because of thc fact that they cannot realize
their cognitive processes.

From: K. K.:

You know what? i think that even though this scares me to
death, that B. M. does have a point that's worth arguing. I
hate to.think of the fact that some people may not actuaily
be persons, but it is worlh probing the question.

I think that there IS a huge difference between humans and
animals: Human beings have the capability to [reason] on a
level that animals don't comprehend. I don't deny that they
may be able to [reason] small things, but they aren't con-
scious of the fact that they ARE even [reasoning].

Animals have a tendency to go with instinct rather than rea-
son. If a human being were to see a plate of really spicy,
strong food, the human being can say to him or henelf "I
really want to eat this, but I know it'll make me really sick"
and decide not to eat it. The animal, on the other hand, only
knows it's instincts and that it's hungry-it'll eat it without
thinking about it. . . and it'll get sick later.

How does this differ from individuals who are mentally
handicapped in some way? A mentally challenged person
may not know any better than the hungry animal. They may
not be able to [reason] and even know how to be logical.
Even if these individuals were able to make simple [con-
nectionsl, they probably wouldn't even be conscious ofthe
fact that they are [reasoning]. I'm not calling these indi-
viduals animals . . . but it scares me that a human being may
only have the mental capability of a cat or sornething. I think,
however, that no matter HOW much or little mental capa-
bility an individual has, that we should always treat a human
being like a human being. Regardless of anything: human-
ity is humanity.

(2)

(3)

Final Comments
To set up an e-mail discussion list is, on the technical side, quite
simple. To determine whether it is possible to set up such lists at
your institution, the best person to contact is the individual who
oversees or administers the computer system. In rnost colleges
and universities there is a Computer Services, or some similar
office, that handles these requests.

Once set up, a little practice is all that one needs in order to
learn the various functions and commands to administer an e-
mail discussion l ist.

Additional Information
These World Wide Web sites contain general, as well as more tech-
nical, information about e-mail list setup and administration.

Guide to Network Resource TooIs-LISTSERV:
http :/ftvww.cuhkh(guides/earnfiistserv.html#information

LISTSERV Guide for General Users:
http ://dec59.ruk.cuni.czlcuccfl istserv.html

Majordomo List Owner's Guide:
http:i/www.ecn.missouri.eduilistsfl ist-owner.html

Majordomo Mail List and Archive Site:
http ://www.GreatC ircle.com/maj ordomo/

Mark H. Dixon
Ohio Northern U niversity

m-dixon@onu.edu
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De-cember 27 -sfi ,199?-American Philosophical Assoc. (APA),
Uastern Div., Philadelphia Mariott, Philadelphia, PA.

December 27-30,1997-AAPT Panel. With APA. Topics:
'Teaching African Philosophy in the lntroductory Philosophy
Curriculum" (Gail Presby), '"Teaching the Philosophy of Vcl-
unteering and Citizen Apprenticeship in the Philosophy
Cuniculum" (James P. Friel), and'"Teaching American Philoso-
phy in the Introductory Philosophy Curriculum" (Richard Hart).
Moderated by James Campbell.

March 25-28, l99E-American Philosophical Assoc. (APA),
Pacific Div., Bonaventure Hotel, Los Angeles, CA,

May 6-9n l99E-American Philosophical Assoc. (APA), Cen-
tral Div., Palmer House Hilton, Chicago, IL.

July 30-August 3, 1998-l2th International Workshop/
Conference on Teaching Philosophy, Mansfield University of
Perysylvania, Mansfieldf PA. Sponsored by AAPT. See this
issue for more details.

August 10- I 6, I 998-Twentieth Worl d Congress of Philosophy,
Boston, MA. Theme: Paideia: Philosophy Educating Human-
ity. Papers due Sept. 1, 1997. For more information, visit the
Congriss Web site at: http:/Areb.bu.eduftVCP

These listings are drawn in part from Nancy Simco (ed.),
The Philosophical C alendar,

published by The Conference of Philosophical Societies.
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American Association of
Philosophy Teachers

Membership Dues Form

Memberships are for the period beginning with date of payment of dues. Upon receipt of dues,
your name will be placed on the mailing list and you will receive AAPT News beginning with the
next issue scheduled

The expiration date of your membership will be listed on the address label for each newsletter. If
you have any questions about the status of your membership, please feel free to contact the
Executive Director by e-mail at "aapt@music.transy.edu" or write to: Dr. Nancy Slonneger,
AAPT, Transylvania University, L,exington Ky 40508

MEMBERSHIP RATES
I yr 2 yrs.
$20 $30
$r2  $20

ife . . 5500
full amount for life membership may be

id over the period of one year)

MEMBERSHIP BENEFITS
INCLUDE:

Discount on conference registration
Subscription to AAPT News
Subscription to AAPT-L (upon request)
Access to the AAPT Web Paee

x

,i

,1.

x

Please detach and return this
Transylvania University, 300

Name:

form with your membership dues to: Dr. Nancy Slonneger" AAPT,
N. Broadway, Lexington, KY 40508.

Address:
City: State/Province:

Telephone: (W)zip $a)
E-mail Address.

Is this a renewal _ or new membership _?
Please check membership type: Regular _ Student
Do you need a copy of the AAPT Constitution? yes

TOTAL AMOUNT ENCLOSED: $

Country:
(H)

Emeritus
No
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