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8th International Workghop/Conference

Workshops on teaching any area, problem, or
aspect of philosophy are welcome. Also welcome are
workshops aboutevaluating teaching and learning; spe-
cial types or classes of students (children, prisoners, the
elderly, high school students, factory workers, students
in technical schools, and others); special methods, ma-
terials, andlor techniques for teaching; etc. This list is
nol meant to be exhaustive -- if you have innovative
ideas about teaching, organize them into a proposal; the
Program Chair invites you to consult with him.

Workshop proposal submissions must be sent in
triplicate and organized as follows:

On a cover page:
(1) Yourname, school affiliation (if any), address,

phone number.
(2) Title and area (problems, technique, etc.) of

proposed workshop.
(3) Anticipated length (60, 90, 120 minutes are the

ones most easily scheduled).
(4) One-paragraph abstract (100-300 words) to be

used to describe your workshop, if accepted, in the
program.

On subsequent pages:
(1) A detailed account of your workshop: what it

covers and seeks to achieve, its methods and techniques,
what the participants will do and experience (remember,
ours is a worl<shop conference, thus we discourage
reading papers at each other), list of handouts and
materials, etc.

(2) Description of the role and place of this work-
shop's topic in the overall theme of teaching philosophy.

(3) List of equipment you will need.
(4) Anything else which the program committee

might need to know' 
,<{<**

Any questions about these items should be di-
rected fo the Program Chair. Write or call.
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froftL tfte gresi{ent
by Rosalind Eknan Ladd

lYheaton College, Norton, MA

There seems to be more than a little college
professor bashing these days in the public press (Charles
J. Sykes, ProJScam: Professors and the Demise of
Higher Education,with various reviews, editorials, and
responses, and Michael I. Sovern, "Higher Education -
The Real Crisis," N ew Y or k T ime s, J an. 22 with letters
and counter-letters following, Feb. 19 and March 19.)

The charges are the usual ones: we do not work
very hard (only 6- 12 hours per week, with summers off),
we are not very good at what we do (we are not
succeeding in teaching students the old-style "great
men" curriculum and we do not train ttrem to be good
sports in the corporate game, either), and besides that,
we are overpaid.

When the allegations come from someone out-
side the profession, we have to conclude that he does not
know what he is talking about; when they come from
within the ranks, we conclude that either he is making
shameful confessions about himself or is taking a holier-
than-thou attitude and aiming pot shots at others.

How, then, do we defend ourselves against such
charges? Or, to be perfectly fair and keep our minds
open to thepossibility that some of whatthey say maybe
true, how do we find out?

One way to find out how much time we spend at
work, if not how hard or how successfully, would be to
undertake an empirical study. How do professors spend
their time? Does it vary with type of institution, age,
rank, and over the different disciplines? In particular,
how do teachers of philosophy spend their time?

My problem with this approach is that I am nor
always sure in this special life of ours what. counts as
"working." When I am teaching a class or reading
exams, I know I am working at my profession. B ut there
are other things I spend time on that I am not sure how
to categorize. Let me give some examples.

The other day I spent an hour or so in the library
looking up new topics and readings for a class I will
teach in the fall. Now, this is a course I have taught
before, very successfully by student and departmental
strandards. I am not sure that the new readings will
improve the syllabus or my understanding of the issues.
But I was curious; I wanted to read them. So was I
"working" when I spent that time in the library, or was
I being self-indulgent, reading for my own enjoyment?

Well, it was philosophy, you might say. It was
not, after all, a novel I was reading. But, I ask, what if
it had been a novel, and then many weeks later, I had
spontaneously used a character from that novel to illus-
trate a point I was making in class? Would that then
make the novel-reading count as working Lime?

There are many, many other examples where the
line between work and non-work begins to blur for the
philosophy teacher. Advising students about course
selection is clearly part of my work; but my students,
after ttrey have discussed their academic programs, also
want to discuss with me what is going on in the dorms or
how their summer job search is progressing or the latest
scandals in Washington. Am I then talking as teacher,
advisor, or friend? And does being a friend to students
count as "work?"

Plato distinguishes in the Republic between rhe
role ofthe shepherd as caretaker ofsheep and the role of
shepherd as wage-earner for his family. We, too, play
different roles in life: as teachers, citizens, parents,
members of religious communities. My point is that
these are not always separate roles. What I learn by
being a parent to my own children helps me to be a better
teacher for other people's children; what I leam by
exercising my role as citizen or community volunteer
shapes my experience and makes me the whole person
my students relate to as teacher, advisor, and friend.

A teacher is a whole person and teaches with her
or his whole being. The line between work and play

(Continued on Pg.13)
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AAPT Meets in Chicago With APA
The AAPT session at the Central Division

meeting of the American Philosophical Association,
held in Chicago in April, featured a presentation by
Professor James S. Kelly, ofElmhurstCollege, on "Struc-
tured Student Discussions." The presentation came from
a longer paper, entitled "lvlakers of Meaning." Professor
Kelly wishes to help his beginning students become
makers of meaning, that is, "active agents who engage
the world," ratler than passive recipients and memoriz-
ers. Kelly proposes '0.., a structured discussion format
which aids the development of agency and enhances
critical thinking and social skills."

Kelly's sfructured discussion format uses his
version of forms by J. Hansen and C. E. Nelson, which
rely on ideas.from W. F. Hill,I€arning through Discus-
sion. One form is a detailed eleven-page worksheet
which helps the student in the process of understanding
and analyzing an assigned article and then evaluating it.
Questions on the worksheet include, for example, tlte
following one:

"'1. CONTEXTUAL EVALUATION. How
adequate is the article when compared to what else you
know? Do you know of other relevant dala and, if so, do
they tend to support or refute the author's claims? Are
the pertinent altemative hl,potheses and approaches clearly
stated and adequately excluded?"

The worksheet is designed to be used by stu-
dents both as they read their assignment in preparation
for class and again as they participate in small discussion
groups in class. Students, having filled out the worksheet
on their own, add to the worksheet from class discussion,
using a different color of ink than they had used previ-
ously. The final page of the worksheet evaluates the
performance of the discussion group and its members.
The other form that Kelly gives to his students is a ten-
page set of directions for using the worksheet. It is
primarily a guide for small group discussion and is
certainly very useful for students, especially those who
have not had a course dealing with principles of small
group discussion.

According to Professor Kelly, the first three
weeks of the coruse focus on developing students' abili-
ties in critical reading and reasoning as they become
familiar with the structured discussion technique. Use of
the worksheets continues throughout the course as stu-
dents become increasingly able to focus on the content of
the articles which they read. With the structued discus-
sion technique the onus for learning falls on the students,
not on the instructor as a provider of information.

Kelly's presentation was followed by an ani-
mated discussion. I have emphasized parts of his pre-

sentation which provoked discussion. This is the first
year that group meetings at the Central APA have been
held in "prime time," rather than in the evening. Unfor-
tunately, the time slots were only one hour long, so we
had to end while discussion was still going well. Per-
haps in the future, longer midday time slots will be
made available.

by Dale Schneker
B ow ling Green Sbte U nivenityl F irehnds,

Huran.OH 44839

AAPT Board Meeting Minutes
The following is a brief version of the minutes

of the AAPT Board meeting, held at the Palmer House,
Api129,1989 (during the Central Division APA Meet-
ing).

l. Present: Rosalind Ladd @resident, AAPT)
presiding, Richard Wright (Executive Director), Nel-
son Pole @ast President), Arnold Wilson (At-Large
Board Member), Jim Campbell (At-Large Board
Member), Phil Hamlin (Program Chair, 1990-Confer-
ence) recording, and for a portion of the meeting,
Martin Benjamin and Dale Schnetzer. (Board meetings
are frequently held at Eastern and Cenral Division
APA meetings and all members of AAPT are invited to
attend these meetings.)

2. Plans for the 1990 Conference were dis-
cussed in detail, including: having a business manager
for the conference, tlte contract with Indiana University
Conference Bureau, estimated expenses, dates of the
conference (set at August 6-10, 1990), modifications in
the program, subsidizing child care, arranging transpor-
tation to and from airport, possible keynote and/or
theme speakers.

3. AAPT business discussed included: terms
for officers and changes in the constitution, the finan-
cial condition of AAPT (using a report submitted by
Frans van der Bogert, Treasurer), support for a West
Coast version of the workshop conference, changing
format and frequency of newsletters, obtaining a bulk-
mailing permit for Richard Wright in Oklahoma, plans
to apply for grant money for funding travel and special
programs (at the 1990 conference) forgraduate students
and teaching assistants, setting up a special two-year
membership for AAPT running concurrently with the
conferences, setting up an operational account for AAPT
at the University of Oklahoma.

4. Questions about any items mentionedabove
should be addressed to either Phil Hamlin (615) 974-
3255 or to Rosalind Ladd (617) 285-7722.
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''Out of the Moulhs of Bobes"
or

"Quotdble Quofes"

l

This column is under the supervision of Mary

Ann Carroll, Appalachian State University. Readers

are urged to share their own QQs with or without

commentary. Responses to commentaries and QQs
are invited.

We at The QQs Center are always looking for new

answers to old questions. You know the old question

Ayer answers about how empiricdl questions can be

raised about analytic statements? Well, we found a new

answerif you happen to be talking aboutplane geometry:

"An empirical question could be raised about plane

geometry because we do not know if different planes of

existence reallY exist."
(However, tftis is proof that there is at least one

other plane of existence.)
How about this old question: Why is "whatever

God says" an inadequate answer to "How can'we know

right from wrong?" The new answer is
"Because not gveryone is Catlolic."
(from Arnold Wilson, University of Cincinnati)
Now suppose you were to count this new answer

wrong. In an attempt to up the exam gade by two points

or however many it's worth (hey Arnold! how many was

that one worth?), the student might accuse you of being

too subjective and tell you that it's just your personal

opinionthatthe answer is w tong. That,however, is an o/d

approach to the old problem of how to up an exam grade'

A new approach by a student to this old problem might

involve pointing out a conceptual link between the es-

sence of language and knowledge:
"The essence of language is that what we know is

what we think and we always use words that we know"'

Acareful analysis of this QQ reveals thatif students

rlrin,t X then th ey knowXand since they always use words

theyknow, whateverX they write in theirpapers mustbe

the truth, right? This new approach to an old problem of

students is also a new approach to one of your otd

problems as well, namely, how o determine what students

ieallylnow. (Note that you are justifiedin upping grades

not only by two but also in giving everybody perfect

scores, which will make you a really popular teacher and

you'll get lots of merit raises.) Besides, isn't philosophy
just a bunch of word games anyway? And aren't word

games language games? And if you're going to talk

about gamzs, for crying out loud, how can you forget to

menttonfairness?! ? How couldWittgens[ein have over-

looked such an obvious point?! ? If he were still around,

no doubt he'd want to thank the author of ttre following

QQ for drawing out an implication of language games

that even he didn't notice:
"Wittgenstein's theory of language intertwined

with truttr because in order to 'play' the language game

one had to be fair."
Now what should you do if you catch someone

playing the language game unfairly? Should you kick

them out of the game and make them take their words

and go home? Can you tell us what is the faimess status

of the language game being played by this srudent in a

report on a lec$rc?
"The presentation on medical ethics dealt with

many important issues. And physician relarions, abor-

tion, and youth in Asia. ...He said youth in Asia deals
with the actof deliberatelyputting todeath apatientwho
is terminally ill. ...There are two kinds' There is active

youth in Asia in which the terminally ill patient is not

treated at a11."
(from Ray Ruble' Appalachian State Univer-

sity)
Forget about having to be fair when playing the

language game--what about the youth in Asia!
While we're on the topic of language, we might

as well talk about art, too:
"As the saying goes, 'A picture is worth a million

words."'
(from Frans van der Bogert, Appalachian State

University)
Which just goes to show you that inflation has hit

art too; why, just a few years ago a picture was worth

only athousand words.
Students don't get riled up if you talk about art as

a language; but what if it is suggested that art can be

likened to a religion?--holY molY!
"I disagree with Tom Wolfe (who says that art has

become a religion) because I think people should give

ten percent of their earnings to the Lord Jesus Christ.

After alr, it was him 
?::,"y"?::,y;#eople 

up everv
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AAPT Financial Report
7988 Calend.arYeor

(December 31, 1987 - December 31, 1988)
L Assets md Liabilities:

Assets less liabilities LzRll87

Assets as ot l20ll87

Bank Account
Deposit with Hampshire College

Liabilities as of l2f3ll87
Assets less liabilities l2?ll88

Assets as of 129ll88

Bank account
Outstanding conference fees

Liabilities as of l2f3ll88

Outsranding reimbursement
requests for 1988 Workshop/
Conference

t0,672.48

t0,672.48

t0,172.48
500.00

00.00
17,565.46

t7,769.24

t7,624.24
145.00

203.78

203.78

22,024.ffi

2,510.00

699.51

17,782.25

L6,667.89

2,000.m

29 1.80

This report does not list conference-connected liabilities
(reimbursements outstanding as of l/1/89) or assers (bad checks
which were made good after 1/l/89), nor does it include the
$500.00 deposit paid to Hampshire College in 1987, which was
applied to the Conference Service bill.

Trustees of Hampshire College
(conference services)

Refunds of registration fees

Discount on registration check
paid in Canadian dollars

Bad registration checks

Food & drink for reception

Treasurerts Operations

Precision Printing
(1988 dues notice)

Newsletter Operations

Cleveland State University
Cashier @ayment for February
1988 newslerter)

12,817.73

t,27r.50

L O . I L

145.00

1 15.14

737,74

68.25

55.69

14.45

262.90

262.90

Difference between bank balances . 7,451,76
above

These figures and those which follow are based solely on
withdrawals from and deposits to AAPTs bank account in Boone,
NC. Assets for I 988 other than the bank account itself are
computed on the basis of checks written in 1987 but applied ro
1988 expenses. Liabilities for 1988 are computed on the basis of
checks written in 1989 which were applied to expenses incurred in
1988. These figures do not include liabilities in the form of
unreported outstanding reimbursable expenses from the 1988
Workshop/Conference. Nor does this account reflect unreported
liabilities or assets connected with AAPTs operation at Cleveland
Srate University.

II. Income in 1988

Unadjusted gross 1988 income 25234,0L

Appalachian State University 100.00
Postrnaster (postage stamps for use
by AAPT Treasurer)

Bank service charges

New deposit slips/checkbook

Endorsement stamps (used on checks 32.85
to mark rhem for deposit only)

Smith and Gordon, CPAs 466.40
(Accormtant's review of finances
from 1/84 to 7/88)

Conference registration fees

Membership dues (209 payments,
one overpayment of $2.00 could be
classified as a gift)

Interest on bank account

lII. Expenditures in 1988

Total 1988 expenditures

Total conference expenditures

Cleveland State University Cashier
(advance for conference publicity)

Philosophy Documenlation Center
(mailing labels)

Funding for the June and October 1988 newsletter issues
occurred out of AAPT's Cleveland Stare University account. No
report of the exact cosls of these issues or of the status of this
account was available for inclusion in this report.

Incidental Expenditures 113.82

Nelson Pole (Fund for Fourth Intemational 101,60
Conf. on Computers & Philosophy)

Conf. ofPhilosophical Society dues 10.00

Discouff on dues paid in Canadian $ 2,22

IV, Excess income over expenditures for 1988 7,451,76

Frans van der Boger! AAPT Treasurer
Appalachian State University

May 19, 1989
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Eisenhower Symposium Slated for April
The Eisenhower Symposium on Science, Tech-

nology and Policy will take place April 9-12th,1990 at

Kansas State University in Manhattan, Kansas' This

event will celebrate the centennial of President Dwight

D. Eisenhower, a Kansan who is known for his coinage

of the phrase "military-industrial complex," and his

Atoms lor Peace speech' The Symposium will feature

thirty leaders in the sciences and engineering, speaking

about ethical and policy mattors shaping their research

projects and professional lives. The case histories and

p*jt.tt of the speakers will be researched by faculty-

itudent teams and will form part of a planned videodisc

which will include as well the panels, papers, and

discussions at the Symposium. This disc will then be

used in several computer applications to enrich the

teaching of Engineering Ethics, and a Philosophy of

Technology course.
White philosophers and social scientists will

be involved in discussing the presentations at the Sym-

posium, and will make some presentations of thefu own'

the primary focus of this event will be the first-hand

discussions and narratives of the scientists, engineers'

and policy-makers in those areas. The discussions will

"OUt Of the MOUthS Of BObeS" Or "QQS"
(Continuedfrom Pg' 4)

morning to make this money that they are contributing

to afl. bon't.get me wrong, I am not criticizing art but

I just think we should give ten percent of our income to

the church. Then if we have money left, it can be given

to art. I think art is great but what can art do for you in

reality?"
Actually, we think the money should go to alarm

clock manufacturers becau se they're theones who wake

us up every morning. And justfortherecord, Artcan do

iust as much for you in reality as Bob or Dave, or the

Dean, so what ttre heck?
We leave you with a QQ that, in a way, brings

bgether some of the topics in this issue's column' And

,iir" tt.t" at the QQs Center we are always thinking of

your welfare, may we suggest that you keep it on your

Ledside table to read on those nights when you're all

caught up reading student papers and you have the

oppLtunity to get a decent night's sleep but you'd feel

guilty if you Oid and so you need something to keep you

awake:

"An analytic normative claim is one which is true

by definition but has some normalcy in the sense it's

used normally by all and is rarely questioned ' ' .''

Technology and Engineering Ethics

follow up on two major ethical and policy questions:

whether there is, and can be in our era, a free exchange

of ideas in science and engineering; and secondly, how

funding and research coordination policies influence

topic choice and the direction ofresearch in these fields'

AAPT members are invited to attend, and to

enjoy ttre numerous events on the sidelines here on the

tatt grass prairie. Tours of the Eisenhower Center,

Museum and Library, including political cartoon ex'

hibit, as well as the world's largest tall grass prairie

preserve, will be conducted. AAPT members --or their

colleagues -- teaching Philosophy of Technology and

Enginiering Ethics are urged to send a) suggestions for

rp"uk"tt in sciences and engineering, and b) commit-

*antt to come and participate in discussions, to Sarah

A. Menill,Ph.D., AppliedEthicsProgtam,Kansas Siate

University, Manhattan, KS 66506. If enough philoso-

phers come, we can have a special session of our own

iollowing andanalyzing the previous talks --and even an

edited collection. You will have to find your own

funding to come, unless a crirical mass assembles to

wite our own grant. (NEH deadline is October')

Mary Ann Carroll
Ap palachian S nte U nive rsiry

Boone, NC 28609

AAPT heasurer's Position OPen
For A Four-Year APPointed Term

The position of Treasurer of the American Asso-

ciation of Philosophy Teachers will become open at the

end of the current Treasurer's term of office' This is a

volunteer position for a term of at least four years' The

Treasurer is selected and appointed by the AAPT Boeud

of Officers. For more information, write or call Rosa-

lind Ekman Ladd, AAPT President, 12Taber Avenue,

Providence, RI,02906, (401) 861-3824' Deadline for

application: SePtember 1, 1989.
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Philosophy Teaching Exchange
--a
IA?T,w Copgright 1987 bg Gareth B, IWatth,eus

Uniuersitg oJ Mass achus etts at Amherst

=J:_
APIv

Tbaching Philosophy as Reeonstructing Childhood
(This paper was presented at the AAPT session

of the December 1988 APA meetings in Washington,
D.C. We appreciate Professor Matthews' permission
to reprint it here. Eds.)

In my book, Philosophy and the Young Child,I
quote, almost without comment, the following passage
from S usan Isaac's wonderful book, I nt e ll e c t ual G r ow t h
in Young Children. The passage is a transcription of a
discussion in Isaac's school in Cambridge, England.

At lunch, the children talked about "the beginning
of the world." Dan (six years, one month) insists,
whatever may be suggested as "the beginning," there
must always have been "something before that." He
said, "you see, you might say that first of all there was a
stone, and everything came from that --but" (with great
emphasis) "whsre did the stone come from?" There
were two or three variants on this theme. Then Jane
(eleven years), from her superior store of knowledge,
said, "Well, I have read that the earth was a piece of the
sun, and that the moon was a piece of the earth." Dan,
with an air of eagerly pouncing on a fallacy, "Ah! but
where did the sun come from?" Tommy (five years, four
months) who had listened to all this very quietly, now
said with a quiet smile, "I know where the sun came
from!" The others said eagerly, "Do you, Tommy?
Where? Tell us." He smiled still more broadly, and said,
"Shan't tell you!" to the vast delight of the others, who
thoroughly appreciated the joke.1

As anyone who has read, for example, Richard
Sorabji's recent, tome, Time, Creation, and the Contin-
uum, should find Dan's reasoning familiar. It is, after all,
an application of that ancient principle, ex nihilo nihil
fit, to the vexing question of the origin of the universe.
But then, since Sorabji's mammoth work is itself a
discussion of almost all ancient and medieval cosmo-
logical and cosmogonical thinkers ofany significance in
our Western tradition, anyone familiar with ttre cos-
mologies of Parmenides, or Plato, or Aristotle, or Ep-
icurus, or the Neoplatonists, or Augustine, Boethius,
Philoponous, Aquinas, or any one of a very long list of

anciont and medieval theorists, will also find Dan's
reasoning familiar.

Perhaps equally interesting is Tommy's joke. Er
nihilo nihil fir is presumably an a priori principle rather
than merely a generalization from experience. By
claiming to know, yet refusing to divulge, tle secret of
where the sun came from, little Tommy tries to arrest the
further application of ex nihilo nihil fit. Yet, of course,
further information, even hitherto secret information,
should be inelevant to the point that Dan wants to insist
on. On some level the children seem to appreciate this
and laugh at Tommy's joke.

Here is another discussion of cosmogony. This
time the group is a dozen third and fourth graders in my
ownphilosophydiscussion group in Newton, MA, some
five years ago.

"Do you think there could be any such thing as the
beginning of time?" I asked, flile had been trying to
write a story about time travel).

"No," several of the kids replied.
Then Nick spoke up. "The universe is everything

and everywhere," he announced, and then paused. "But
then if there was a big bang or something, what was the
bigbang in?"

Nick's question has long puzzled me, too. In my
own case, hearing lectures on the "big-bang" theory of
the origin of the universe given by learned astrophysi-
cists and cosmogonists has neverquelled the conceptual
worry that Nick articulated so simply and directly.

At the time of this discussion Nick had just turned
nine years old. The others in the group were anywhere
from nine to ten and a half.

Not only did Nick have a genuine puzzle about
how the universe could have begun, he also had a
metaphysical principle that required beginnings for
everything, the universe included. Everything there is,
he said, has a beginning. As he realized, that principle
reintroduces the problem about the universe. "How did
the universe start?" he kept asking.

"The universe," said Sam, "is what everything
appeared on. It's not really anything. It's what other
things started on."

Page 7
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"So there always has to be a universe?" I asked'

"Yeah," agreed Sam; "there always has to be a

universe."
"So if there was always a universe," I went on'

"tiere was no first time, either."
"There was a first time for certain things," ex-

plained Sam, "but not for the universe' There was a first

ime for the earth, there was a first time for the stars'

there was a first time for the sun. But there was no first

dme for the universe."
"Can you convince Nick that the universe had to

always be there?" I asked Sam.
Sam replied with a rhetorical question' "What

would the universe have appeared on?" he asked simply'

"That's whatI don't understand," admitted Nick'

Sam's conception of the universe (what every-

thing elseappears "on"; is very muchlikePlato's ideaof

the ;receptaile" in his dialogue, The Titrneus' (" ' ' ' the

mother and receptacle of all created and visible and in

any way sensible things is not to be termed earth or air

or fire or water, or any of their compounds, or any of the

elements from which these are derived, but is an invis-

ible and formless being which receives all things".'' --

Tirnaeus 51a) On this view the universe itself never

came to be; it is what other things come to be in' or "on"'

If, as Ross, another child in the same group, put the point

later on in our discussion, things "st'afied out on vast

blackness, then that's just the universe then; the uni-

verse is vast blackness."
In our discussion Nick never gave up his princi-

ple ttrat everything there is has a beginning' But he

iemained pttzzled about how this principle could be

applied to ihi: uniuerse itself. Every time he was asked

*trat ttre universe could have first appeared on' he

replied with engaging candor, "That's th"-p.*t I don't

g.i." Of course it was he who first raised this problem

iuittt ttit principle that everything there is has a begin-

ning.2
As I hope you will recognize, it is common for

young children to puzzle over what the universe is' and

*tt"ti.. it had a beginning. My own personal pluzzle'

ment as a child of about five or six took the form of the

following question: 'Given that God created the world

at to*" p*ticular time, how is it that the world looks as

though it had been going on forever?'
I now know that my problem in cosmogony was

a bit like that of St. Thomas Aquinas' Like me' Aquinas

accepted the Christian doctrine that God created the

*orld, indeed, created it, Aquinas supposed' out of

nothing. But Aquinas was also very respectful of

fuistotle's arguments for the eternity of the world' He

had, then, somehow, to reconcile the appearance of

beginninglessness, as captured in Aristotle's rather

ffiressiie reasoning, with the revealed doctrine of

creatron.
For myself -- that childhood self -- I came up

with an analogy. Having posed my question to my

mother and received no helpful response, I returned later

to reassure her. "Don' t worry, Mom," I said, "I think it's

like a perfect circle someone has drawn' If you had been

there when it was drawn, you would know where the

circle begins. But as you look at it now, fhere's no way

of telling. It' s a p erfe c t circle. The end connects up with

the beginning wittrout showing."-When 
now, 50 years later, I teach Aristotle or

Aquinas to university students, I try to locate the ques-

tioning child in me and in my students' Unless I do so'

the pliitosophy we do mgether will lose much of its

urgency and much of its Point.' -My 
suggestion to you tonight is that philosophy

is the sysiematic and disciplined attempt to deal with a

range of questions that can and do occur 0o young

children. In a closely related vein, the contemporary

German philosopher, Robert Spaemann, has suggested

tlrat philosophy is "insdrutionalizndnaivete"' Spaemann

.uppo."r, thai is, that philosophy is an institutionalized

way to raise questions that could and do occur to young

chiidren, natural naifs, on their own. Either way, it may

be helpful to think of teaching philosophy as recon-

strucd;g childhood, that is, as asking ourselves and our

students to make ourselves like children -- both so that

we will feel afresh the magnetic pull of genuine philo-

sophical inquiry and also so that we will not help

ouiselves to the hidden and unexamined assumptions

that it is philosophy's job to question, assumptions that'

in growing up, we have simply been socialized to

accept.
If I am right, then spontaneous comments' ques-

dons and Uits of reasoning can serve as a wonderful

invitation to do philosophy. The book I have already

referred to, P hilosophy and theYoung Child,contains'l

think, many such comments, questions, and bits of

reasoning.
When, for example, Ursula, to mention one of

the characters in that book, reports to her mother that she

has a pain in her tummy, her mother tells her to lie down

and the pain will go away. Ursula, age three, asks --

whether mischievously, teasingly, or in a moment of

deep perplexity, we don't know -- "Where will it go?"

lfhliis, where will the Pain go?)3
Here are three very puzzling claims' (1) The

painis inUrsula'stummy. (2)Itwill goaway' (3) Lying

down will make it go away' Let's ignore the third'

Gilbert Ryle spends several pages of The Concept of

Mindtryingto ionvince us that no pain is really located

in anyUtOis body; he points out that if you open up the

bodyyou won't findthe pain. Rylewould also have said

that I-irsula's pain doesn't really go away either' In my
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lecture on languages -- natural, nonnatural and unnatu-
ral. Much of that lecture was taken up with the essen-
tially philosophical task of distinguishing senses of the
word'natural'and then laying out,in terms of those dis-
tinctions, various comparisons and contrasts between
the naturalness of, say, Indo-European languages, Espe-
ranto, American Sign Language, computer BASIC, etc.

When I met this man later in the School of Epis-
temics I found myself telling him about my philosophy
class in St. Mary's Music School. He was intrigued.
"By the way," I said, "my kids have also been interested
in whether language is natural, and if so, in what way or
ways."

"What did they decide?" he asked.
I suggested we look at the ranscript. Here is part

of what I showed him. I'm quoting now from the
published ranscript that includes my own commenlary.
The question had arisen, 'What are words, anyway?'
That question provoked from Daniel, age 9, a loud
guffaw. He then repeated, derisively, the question,
'What are words?'

Estler: "What's so funny about tiat, Daniel?"
Daniel: "Fancy someone saying, 'What's a

word?"'
Richard, who had joined the class in January,

when he was about to turn nine years old, added his
voice. "Come on then, Daniel," he said, "tell us: what's
a word?"

Several others then offered Daniel the same
challenge.

"If you're so smart, tell us, Daniel."
"Well," said Daniel, after a pause, "it's hard to

say."
Chorus: "See!"
Under continued pressure Daniel made an effort

to say what a word is. "It's an adjective, or something,"
he began.

"That's partof a word," said David-Paul. "That's
not what a word is." I assume he meant that an adjective
is one kind of word.

There was more conversational byplay and then,
trying to encourage Daniel as much as I could, I asked
him whether he thought he could explain to somebody,
in a way that would be helpful, what a word is.

I was tempted to launch into a little homily at this
point on how our impasse was typical of philosophical
discussions. One begins with what looks like a very
simple question, 'What's a word?' 'What is time?'
'What is it to know something?' The question is so basic
that answering it, one supposes, will be easy. But after
a little reflection, one comes to realize that answering
the question in a helpful way will not be easy; it may not
even be possible. Does one tlen not know what words
are, or what time is, or what it is to know something?a

I was tempted to say all this, but I resisted the
templation. I contented myself with saying to Daniel,
"It's pretty hard, isn't it?"

Richard agreed. "Yeah, it's quite hard. You
can't describe a word."

Daniel was glad for a way out. "That's what I
mean," he said. "You can't describe a word."

Richard wanted to know whether the story was
finished. I said I didn't know, what did he think?

Richard: "Because we could have another bit
about what words are."

"We could," I agreed; "how would it go?"
Esther pointed out that it was already twenty

minutes past tkee, ten minutes until the end of the
period.

"Do you mean," I asked, "that we can't settle
what words are in ten minutes?"

"No, we can't," she said firmly.
I cajoled the kids a bit, and the discussion heated

up immediately.
Martin: "Words are just natural. You can't help

t}tem."
David-Paul: "Words aren't natural."
Martin: "How could we have this conversation

now if we didn't have words?"
Me: "We couldn't,"
David-Paul: "Words aren't natural. If your

mother didn't say anything to you, you would just go on
going, 'Waa, waa, waa, gaa, gaa, gaa..."'

Martin: "Itwas natural for your motherto speak,
wasn't i[?"

Martin's reply was perfect, given the point about
naturalness he was insisting on. But David-Paul was
undaunted. "That's because," he said, "her mother
taught her to speak and her mother taught her to speak.
And that goes back to when the first words came, like
'Umm, umm, wuh, wuh,..,."'

Immediately the others began making primitive
sounds. Over the din I pressed a question aimed at
keeping the discussion going. "So how," I asked, "do
you think people got started using words?"

David-Paul: "They needed to have something to
show instead of just pointing."

The idea of how language might have got started
suddenly gripped Richard's imagination. "Yeah, how
did people make up words?" he mused. "People can't
just invent words. They couldn' t say,'We just made this
marvelous invention -- words."'

I wanted to ask him why not. Was it because they
wouldn't have the idea of inventing words unless one
already had the idea of worfu, and then there would be
nothing to invent?

Though I very much wanted to explore Richard's
point, there was so much confusion at this point, so
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many people talking at once, that I had all I could do to
bring about some order again. The noise and confusion
also made it impossible for me to Eanscribe anything
from that part of the tape.

When the class finally settled down a bit, Rich-
ard was saying, "Words stailed in grunts and then. . . I
don'tknow, then suddenly.. ."

I thinkRichardwasontotheideathatyou couldn't
conceive of what a word is if there weren't already
words. So you couldn'l invent them; they would just
have to happen naturally.

Something like thatwas Martin's idea. "You're
born with words," he said, adopting an almost moralistic
tone, "and you're obviously expected to use them."

There followed an animated discussion on whether
dogs or other animals use words. The connection with
what had gone before seemed to be that if words were
natural for human beings, one could expect them to be
natural for other creatures as well.

Martin: "They have their own words."
David-Paul: "How do you know?"
Ise: "Well, why do dogs bark? Do they do it for

the fun of it?"
David-Paul: "But they aren't saying things like

t h e , a , , , . "
Ise (and several others): "They are."
David-Paul: "All the barks are the same. They're

not what you would call words, Ise."
Martin: "Dogs probably think that what we use

are not words, in their sense of 'words'."

Speaking of the bark ofa dog, David-Paul said,
"It could mean a number of things, like 'I'm hungry,'
'I'm [ired,' but they don't have different tones and
things like that."

Esther: "I've got three dogs, and they go like
this" -- she imitated a variety of dog sounds, rather
convincingly -- "and they are words for them. But we
can't find out what they are. We can't detect them."

David-Paul had the last, comment: "What I'm
trying to point out is that they do speak. But it's not
words."5

That ends the transcript curncommenry.

The visiting professor of linguistics was much
impressed and very surprised to find so many of his own
interests mirrored in the children's discussion. I think he
shouldn't have been surprised. He wanted to know
whether I aslud the kids whether words are natural.
"No," I said, "they raised that issue themselves." It was
for me a validation of the fundamental character of his
problem that it was something lay kids gave expression
to without any special prompting.

So what is the moral? Suppose I am right in
suggesting that philosophy is the susrained and disci-
plined attempt to deal with a range of questions that
naturally preoccupy children. How should this affect
the way we teach philosophy?

As I have already suggested, one interesting
thing to do with college students is to use a child's
remark, like Ursula's question about where the pain in
her tummy will go when she lies down, and !o use that
remarkorquestion as a way of opening up aphilosophi-
cal discussion. To do that is to make vivid the ruth that
philosophy is a natural human activity, like singing or
playing a basic garne, not something that has to be
learned, like writing or playing an instrument.

More ambitiously, one could take an extended
discussion, like the one I havejust quoted on language,
and use it to inroduce philosophy, or some subject
within philosophy. Part of the point of doing thar might
be to dramatize the fact that people with relatively little
knowledge or sophistication can be very good at phi-
losophy. What is required is a certain open-mindedness,
some sensitivity to cerlain kinds of conceptual chal-
lenges, and a lack of embarrassment about asking what
may seem to be childish questions.

Here is another idea. If I am right about philo-
sophical thinking in young children, one can expect to
find some echo of this proclivity in at least some
children's literature. In fact, that expectation is ful-
filled. So one can use a children's story to introduce a
college class in philosophy to the topic ofdiscussion for
the day. To illustrate some of the philosophical richness
to be found in children's literature, I shall now share
with youacoupleof my columns, "Thinkingin Stories."
These columns have appeared in the journal , Thinking,
which is edited by Matthew Lipman and published by
the Institute for the Advancement of Philosophy for
Children.

Not too long ago I wrote a column on William
Steig's story,Yellow and Pink. Here is what I wrote:

Two wooden figures, one painted pink, the other
yellow, lie on newspapers in the sun, perhaps to dry.
They look like marionettes. The pink one is short, and
fat, whereas the yellow one is snaight and thin.

Each stafis to wonder what he is doing there on
the newspaper in the sun. When Yellow notices Pink
beside him he asks, "Do I know you?"

"I don'[ think so." Pink replies cautiously.
"Do you happen to know what we're doing

here?" Yellow asks. Pink doesn't know.
"Who are we?" asks Yellow. Pink doesn'tknow

that either. "Someone must have made us," Pink
surmises.

Yellow produces all sorts of difficulties with
Pink's hypothesis and himself concludes, "We're an

-l

I
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accident, somehow or other we just happened."
Pink starts laughing. "You mean these arms I

can move this way and that," he asks, "this head I can
turn in any direction, this breathing nose, these walking
feet, all of this just happened, by some kind of fluke?
That's preposterous!"

'Yellow is unmoved. He admonishes his com-
panion to stop and reflect. "With enough time," he says,
"a thousand, a million, maybe two and a half million
years, lots of unusual things could happen. Why not
US?,,

Patiently Pink takes up one feature of their con-
struction after another. In each case he challenges
Yellow to suggest how that feature could have been the
result of an accident. For each feature Pink mentions
Yellow tries to say how that feature could, indeed, have
been the result of an accident.

Finally a mustachioed man shambles up, exam-
ines Pink and Yellow, and announces, with satisfaction,
"Nice and dry." As the man takes Pink and Yellow
away, tucked under his arm, Yellow whispers in Pink's
ear, "Who is this guy?" Pink doesn't know.

In the Fifth Century B.C. Empedocles specu-
lated that animals and human beings could have been the
accidental concatenations ofbits and matter, concatena-
tions that just happened to function well as units. The
ideas of Empedocles, and, after him, those of Democri-
tus, Epicurus and Lucretius, are quite Darwinian, except
that the ancients had no genetic theory to explain how a
chance concatenation ofbits and parts that happened to
function well as a whole could reproduce itself, so that
the type would survive.

Plato, with his picture of the Master Craftsman
creating the world and all its inhabitants according to
eternal blueprints, was Pink to Empedocles's Yellow.
Plato's pupil, Aristotle, was at least Pinkish, and also a
clear opponent of Yellow.

The debate continues, right down to the present
day. David Hume and Charles Darwin refined the terms
of the debate, but they did not settle it.

In Steig's story the mustachioed man at the end
vindicatesPink, even though, notrecognizing his maker,
Pink doesn't realize he has been vindicated. But is
Steig's story also the story of our world? And how can
we find out?

Yellow and Pink is a gem. Not a question,
comment or descriptive detail in it is wasted. And the
illustrations, also by Steig, do much more than illustrate;
they embody the story they help tell.

Someone will ask who the story's audience is
meant to be. (Someone always does.) No doubt that
question is almost as ricky anrl intriguing as the story's
own question,'Who are we?' Perhaps Mr. S teig will say
he wrote the story for himself. But I shall be dogmatic

and insist that his story is as much for the child philoso-
pher in every reflective adult as it is for the aspiring
scientistandincipient theologian in every curious child.6

That column on Y ellow and P ink addresses basic
questions in philosophical theology. Here is one I wrote
a long time ago that deals with the philosophy of mind.

Albert is a turtle, who complains that he has a
toothache. Albert's fattrer is quite unsympathetic. "That's
impossible," he says; "it is impossible for anyone in our
family to have a toothache."

Though Albert's father does point to his own
toothless mouth (does he also point to its toothlessness?)
to establish the impossibility of a turtle's having a
toothache, he never actually says to Albert, "To have a
toothache you need to have atooth andturtles don'thave
teeth."

Wouldn't it have been much better to tell Albert
that he can'[ have a toothache because he doesn't have
any teeth? Perhaps Albert can have atailache: but he
doesn't have the rightequipmentfor having a toothache.

It isn't even enough just to have a tooth (for
example, under one's pillow). One can't have an ache
in r unless x is a part of one's very own body. Indeed for
y to be able to have an ache in r at a pafiicular lime, t, x
must be an integral part of y's body at t.

But is that last claim really satisfactory? Descar-
tes was impressed by the fact tlat amputees sometimes
report having aches and pains in their amputated limbs
(the phenomenon of the"phantom limb"). Suppose that,
while I am unconscious, my lasi remaining tooth is ex-
tracted and, when I wake up, I report having an awful
toothache. Is it false that I then have a toothache, since
I then have no tooth? And what do I have instead? A
jawache? But suppose it doesn't feel like a jawache?
(I've had those, too). But it's not a headache' (Nor, of
course, is it a brainache!).

Albert's grandmother is the only character in the
story who is sympathetic to Albert. To her he explains
that his "toothache" is on his left toe. Albert's explana-
tion makes it hard to avoid ttre conclusion that he simple
doesn't know what a toothache is.

How does one leam rvhat a toothache is? By
having one? And how does one frst know it is a
toothache one has?

Doesn'titgo this way? I come to learn thatl have
various anatomical pars, including teeth. Once I know
a little about my own anatomy I immediately know
where I hurt without having to learn how to tell. Then,
so long as I know I have a tooth, I am in position to
recognize that an ache or pain I have is in my tooth.

But there are complications. Suppose the dentist
says there is nothing wrong with my tooth? Can the
dentist tell me I don't have a toothache?

Perhaps what the dentist will say (it's what a

I
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dentist said to someone I know) is that, my ooth being
sound, what I have is a simulated toothache. Is this
something Albert could have had?

Then there is the ache in the phantom tooth. And
ifone can have an ache in a tooth one no longer has, why
not in a tooth one never had?

Albert's grandmother takes a handkerchief from
her purse and wraps it around Albert's toe. I don't know
whether that fteatment would help a simulated tooth-
ache, or an ache in a phantom tooth, but it seems to have
been just what Albert needed.T

So my practical suggestion is that college teach-
ers of philosophy might use a child's question or com-
'ment, fle transcription of a children's discussion, or a
children's story to introduce a lecture or class discus-
sion. My theoretical suggestion concerns the nature of
the subject we teach.

The fact that most of the students who reach us in
college have had no formal introduction to philosophy
may suggest that philosophy presupposes intellectual
maturity, or emotional maturity, or perhaps much more
knowledge than most anyone has before reaching col-
lege. As you will realize by now, I think that that
suggestion is quite wrong. It is not that intellectual
maturity, or emotional maturity, oreven nonphilosophi-
cal knowledge, is. necessarily useless in philosophy. But
they are not required. Sometimes they even get in the
way.

What we teach in our college philosophy courses
involvesre-raising issues many ofus haveconsidered, at
least implicitly, as children. Of course cultivating a
certrin naivete in college students is different from
cultivating and encouraging the naturally naive reflec-
tions of young children. But, although different, it is not
completely different. In fact it is possible ro conceive
the teaching ofphilosophy as a way ofconnecting us up
with our own childhood by stripping away some of tle
anti-philosophical attitudes our society has socialized
into us. I don't claim that that is the only helpful way to
conceive the teaching of philosophy. But it is one way.
I myself think it is a pretfy good way.

NOTES

1. London: Routledge & Kegan paul, 1930, p.
155.

2. Gareth B. Matthews, "What Did ttre Universe
Appear On?" Journal ofThought 20 (1985), pp. t4-16.

3. Cambridge, MA: Harvard University press,
1980,pp. l7-18.

4. See Ludwig Wittgenstein,The B lue and B r own
B oolcs, Oxford: Blackwell, 1969, pp.26-7 .

5. Dialogues with Children, Cambridge, MA:
Ilarvard University Press, 1984, pp.69-74.

6. "Thinking in Stories" Thinking,vol.5 (1985),
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7. Ibid. ,vol .2 (1980),  no. l ,p.  l .

Carnegie Mellon to Host
Computer Conference

The Fourth International Conference on Com-
puters and Philosophy will be held at Camegie Mellon
Universify, Pittsburgh, PA, August 10-12, 1989. The
conference is sponsored by the American Association of
Philosophy Teachers, the American philosophical As-
sociation Committee on Computer Use in philosophy,
The Center for the Design of Educational Computing
(CDEC) at Carnegie Mellon University, and the Carne-
gie Mellon Departrnent of Philosophy.

Inquiries should be directed to the program
Coordinator:

Leslie Burkholder
CDEC
Carnegie Mellon University
Pittsburgh, PA 15213
E-mail: I-B 0Q@ AN D R EW _B IT N ET
or, LB)Q@ANDREW.CMU.EDU

from tfre lPresifent
(Continuedfrorn pg.2)

blurs; the distinction between one's public life and
private life is not clear and distinct.

These reflections probably do not help answer the
question of how hard we work or whether we work hard
and long enough to earn our pay. Most college teachers
I know love their work and their life style. perhaps it is
the luxury of spending one's life doing what one most
enjoys that gives the illusion to others that the work is not
hard or serious. Perhaps there is no way to defend
ourselves, but we should suspect ttrat the professor
bashers are those who suppose that work must be ardu-
ous or boring or distasteful in order to count as work, and
that one should not be paid to do what one enjoys. These
are surely attitudes that the profession must reject.
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ffi Book Review
Demonstrating Philosophy. Ediled by funold

Wilson. Lanham, MD: Universily Press of America,

1988. Pp. v +234. PaPer$12.50.

The lecture-format class comes to us from the

Dark Ages, when the lecturer was literally alector,"one
who reads." Lecturing might have been the optimal

teaching technique before the invention of the printing
press, when reading to students was the only way to give

them access to the contents of a book. But lecture-

formatclasses are less compelling now, especially given

the limitations of the method. The great enemies of the

lecture are dispassion and passivity; students learn more

readily and gain a deeper understanding when they are

active collaborators in their own educations. Fortunate

are the students of a teacher who asks herself, not "What

am I going to talk about in class today?" but, "How do

I want my students to be different at the end of class?

And how should class be organized so as to effect that

change?"
Thus, a new book edited by Arnold Wilson is

particularly welcome. The book is Demonstrating Phi-

lo so p hy : N ov el W ay s to T eac h P hilo s ophi c al C o nc e pt s'

It is a collection of articles, each offering an idea--a

game, stratagem, simulation, puzzle, analogy, com-

puter scheme, or course design--which provides an

alternative way to make philosophy clear' alive, and

important to students.
Ideally, an alternative teaching method should

both capture students' interest and, at the same time,

deepen their understanding of the subject matter. Be-

cauie most of the articles were previously published

over the past twenty years in the journal, Teaching

Philosoptty,I have already had a chance to use many of

the alternative teaching methods in my classrooms. So

I can testify from personal experience that several ofthe

ideas in Demonstrating Philosophy succeed in achiev-

ing both goals.
"The Locke Game," designed by John Immer-

wahl and colleagues, is the best of these. It is a simple

role-playing game, in which students act out the parts of

farmers and hunter-gatherers, all struggling to accumu-

late enough food to get through another day' The rules

are such that, at the end ofthe period, the classroom is

populated by several dead hunter-gatherers, several

wealthy land-owners, and many impoverished workers'

I suggest that teachers add a roving thief, which causes

the students to clamor for someone 0o protect their
property. Thus, students act outlocke's ideas about the

acquisition of private property and the justification for
governments and, in the process, develop an under-

standing of the basis for Marx's critique of the capitalist
sysBm.

"Eleusis," a game invented by Robert Abbott,
popularized by Martin Gardner, and described here by

Spencer Schein, involves students in hot competition to

determine the secret rule ttrat governs the sequence in

which cards may be played. It is, in fact, a card game in

which only the dealer knows the rules, an apt analogy to

the difficulties of scientific inquiry. By playing the
game, students hone their skills of hypothetical reason-

ing and learn, to their dismay, about the dangers of

confirming evidence.
Some of the most successful ideas are the sim-

plest. For example, in "Philosophical Chairs," Zachary

Seech describes a powerful format for class discussion
in which students simply seat themselves in the class-
room according to the position they hold on a controver-
sial topic, a technique that assures the thoughtful in-
volvement of every single student. In a different article,
Arnold Wilson describes how he teaches students about

the basic concept of an argument. As students enter the

classroom, each is handed a 3x5 card containing a

premise, a conclusion, or an indicator word and told to
join with other students to make an argument' Soon the

classroom is animated by discussion of what makes an

argument hold together.
When these ideas work, they really work. Stu-

dents are struck by a philosophical concept as if they
were struck by a brick. However, when the ideas do not

work, they bomb. Thus, abandoning the security of the

lectern and venturing out into new ways of teaching

mkes a certain amount of courage. It also takes some

savvy in the selection and design of alternative class-

room experiences. Teachers should be particularly

wary in regard to the following:
1. A good exercise cannot be silly or cute. Al-

though children play games, games need notbe childish.

My students were put off when I tried out the exercise

described as'The Rawls Game," in which they had to

play the parts of citizens of "Nacirema' who suffer from

sniffleweed allergY."
2. Needless complexity kills an exercise' The

goal is to use a simple exercise to illustrate a complex
(Continued on Pg. 15)
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AAPT Book Review
(Contkued from P g . 14)

concept. When the procedure is more complicated than
the concept, as seems to be the case in some of the
exercises described, nothing is gained.

3. A good exercise reinforces, rather than under-
cuts, what is to be taught. If a technique is designed only
to entertain, only to make studying philosophy fun, then
it undermines a primary purpose--to teach students that
philosophical ideas are interesting in themselves. Thus,
I recommend caution in using such ideas as crossword
pvzles (cf. "Crossword Puzzles for Introduclory Courses
in Philosophy" and "Logical Puzzles").

4. A good exercise requires the active participa-
tion of students. For teachers who are stuck with a
lecture format, as is probably the case for those with
large classes, this book offers several suggestions for
improving lectures, by relating the subject matter to
something visual ("Raphael's School of Athens in a
Philosophy Classroom") or to some part of popular
culture ('Inroducing Philosophy through Folk and Rock ),

or by using audiovisual aids ("multi-m edta Meditations').
But a good lecture is still a lecture; none of these
suggestions correct for the ultimate weakness of the
method, namely that it sets students up as spectators,
rather than as pafiicipants.

Science teachers long ago realiznd that students
learn better when they are individually and actively
involved in experimentation or observation; thus, the
laboratory exercise. With some imagination, philoso-
phy "lab exercises" can be just as fruitful. Philosophy,
after all, is not just a body of knowledge; it is a way of
thinking and a way of acting. So philosophy is particu-
larly suited to active learning. Demonstrating Philoso-
phy offers some excellent ideas. Its greatest value will
be, however, that it will encourage philosophy teachers
to think of other ways to bring their subjectmatter to life.

Kathlcen Dean Moore

O re go n S tate U niv e rsity

ConalHq OR

Book Reaiews Requested
With this issue, /AP?News inaugurates a book

review section. Review submissions in the following
categories are requested:

(l) books directed at philosophy teachers (e.g., the
review of. Demonstrating Philosoplly in this issue of
MPT News),or

(2) books that you have used in your classroom
either successfully or unsuccessfully (the focus here
should be on the book as a teaching tool, and explicit
reference should be made to students'experiences with
it), or

(3) books designed for classroom use (the focus
here shouldbean assessmentof thebook's likely success
in the classroom).

In addition, we will print reader requests for
comments on the classroom success of specific vol-
umes.

Finally, anyreader who is willing to review books
is urged to submit his or her name to the editors. As we
receive books from publishers, we will contact you
regarding a review.

Submit Proposals for 1990
Anyone who is interested in doing a presentation

at the AAPT session at the 1990 Central Division APA
meetings in New Orleans should submit a proposal to
Dale Schnetzer, Bowling Green State Univ./Firelands,
Huron, OH 44839, by October 15, 1989. Proposals may
be papers or some other clear indication of the intended

program. Presenters should be committed to talking
about their ideas (not to simply reading a paper) and to
stimulating discussion.

AAPT Session Organizer Needed
Dale Schnetzer has been in charge of the AAPT

session at the Central Division APA meetings for several
years, and feels it is time to give someone else the
opportunity to do that job, which involves ananging the
program and chairing the session. If you are interested in
working with Dale ttris year and taking over next year,
please contact him at the Department of Philosophy,
Bowling Green State UniversitylFirelands, Huron, OH
44839.

Submit Your Newsletter Info
The editors of AAPT News invite you to send in

materials forpublication. Share your ideas about teach-
ing in P hil o sop hy Te ac hin g E xc han ge, a featured section
of each issue. Write a report of a paper you have
presented. Report on sessions you have attended at
recent conferences. Send us your thoughts about what
you have read in AAPT N ews. We want to hear from you.

Submissions on diskette, when possible, are much
appreciated. Any version ofWordStar or WordPerfect is
fine. WordPerfect users should include a Text Out
(ASCID file in addition to a document file. Users of
other word processors should provide a straight ASCII
file (MS-DOS/PC-DOS or CPM 5 1/4" format).
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AAPT News - June 1989

Cofendar of Eoents

June 2l-23 - University of Maryland Institute for Phi-
losophy and Public Policy Summer Workshop for Phi-
losophers. Catholic University of America. Contact
Kathleen Wiersema,Institute for Philosophy and Public
Policy, Univ. of Maryland, College Park, MD 20742.

August 6-9 - Conference: Critical Thinking and Educa-
tional Reform. Sonoma State Univ. Theme: Beyond the
Superficial: Long Term Strategies for Infusing Critical
Thinking Across the Curriculum. Contac[ Ctr. for
Critical Thinking and Moral Critique, Sonoma State
Univ., Rohnert Park, CA94928.

August 10-12 - Fourth International Conference on
Computers and Philosophy, Carnegie Mellon Univ.
Sponsored by AAPT, APA Computer Committee, CDEC,
and the CMU Philosophy Dept. Contact Leslie Burk-
holder, CDEC, CMU, Pittsburg, PA L52L3.

October 13 and 14 - Central States Philosophical Assoc.,
Univ. of Iowa. Papers due by July 1, 1989. Contact
Panayot Butchvarov, Philosophy, Univ. of Iowa, Iowa
City,IA 52242.

October 1.3 and 14 - Assoc. for the Development of
Philosophy Teaching, Peoria, IL. Theme: Teaching
Ethics. Papers due August 15, 1989. Contact Robert
Lichtenbert, Box 251, Elmhurst College, Elmhurst, IL
60126.

November 6-10 - History and Philosophy of Science in
School Science Teaching Conference, Florida State Univ.
Contact Kenneth Tobin, Science Education, Canothers
Hall, Florida State Univ., Tallahassee, FL32306-3032.

December 27-30 - American Philosophical Assoc., East-
ern Division (APA), Hyatt Regency, Atlanta, GA. Con-

tact Eugene Long, Philosophy, Univ. of South Carolina,
Columbia, SC 29208.

December 2734 - American Assoc. of Philosophy
Teachers, with APA. Contact Rosalind Ekman Ladd,
Philosophy, Wheaton College, Norton, M A 027 66.

March 29-31,1990 - American Philosophical Assoc.,
Pacific Division (APA), Los Angeles. Papers due Sepr.
l, 1989. Contact Anita Silvers, Philosophy, San Fran-
cisco State University, San Francisc o, C A 94132.

March 29-31,1990 - AAPT (with APA). ContactRosal-
ind Ekman Ladd, Philosophy, Wheaton College, Norton,
MA02766.

August 6-10, 1990 - AAPT's 8th International Work-
shop/Conference on Teaching Philosophy will be held at
Indiana University, Bloomington, IN. Workshop pro-
posals should be sent to: H. Phillips Hamlin, hograqr
Chair, 8th IWCTP, Dept. of Philosophy, The University
bf Tennessee, Knoxville, TN 37996-0480. Office: (615)
974-3255, Home: (615) 588-0000.

These listings are drawn in pafl from Nancy Simco (ed.),
The Philosophical Calendar, published by The Confer-
ence of Philosophical Societies.
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I Inuitation to Join AAPT I

If you teach philosophy or are interested
in the teaching of philosophy, join us.
Mail this coupon along with $12 dues to
Richard Wright, Exec. Director, AAPT,
Univ. of Oklahoma HSC, LIB 418, P.O.
Box 269O1, Oklahoma City, OK 73190.
Name:
Address:

; Clty, ST, Zlp:
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